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An Analysis of Reading Strategies in Korean Middle School English 

Textbooks:

Based on the Newly Revised 7th National Curriculum

Chang Hwan Sung

Graduate School of Education

Pukyong National University

Abstract 

  This study aims to analyze whether the new middle school second year 

English textbooks for the newly revised 7th National Curriculum are designed 

appropriately to help students use effective reading strategies.  To 

accomplish the reading goals of the curriculum, students are required to use 

proper and effective reading strategies.

  Specific research questions are as follows: First, do English textbooks 

properly induce students to use reading strategies in terms of the 

distribution of the strategy use?  Second, what are the differences of the 

strategy use suggested among textbooks?  Third, do English textbooks offer 

appropriate reading strategies in each reading stage (Before, During, and 

After-reading)? 

  For this study, 4 middle school English textbooks were randomly selected 

and analyzed through the criteria of the needed reading strategies for 

accomplishing the reading goals of the newly revised 7th National 

Curriculum.  Furthermore, to evaluate textbooks, thirteen different types of 

reading strategies were adopted on the basis of the reading goals of the 

curriculum.  The reading goals require students to develop not only an 
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ability to find out specific facts while reading passages, but also to develop 

a wide range of abilities such as understanding a general idea, writer's 

intention, and inferring next stories of given texts.  Therefore, to help 

students accomplish the reading goals, the 13 strategies should be 

suggested evenly through activities and questions in reading sections.  

  On the basis of the findings from the textbook analysis, the distribution of 

the strategy use in each textbook shows that strategy use focused on 

limited strategies among the thirteen different types of strategies.  The 

activities and questions in reading sections of the textbooks concentrated on 

inducing students to use scanning strategy for specific information on 

reading texts.  Consequently, the other strategies were not distributed evenly 

across the activities and questions.  Even though a variety of text types 

based on different topics were presented in reading parts of the textbooks, 

but as for the strategy use, it appeared that the strategy use patterns were 

not very different depending on the text type and topic.  To give students 

various kinds of reading materials and activities and to encourage the actual 

use of specific strategies suitable for different circumstances can help them 

to be strategic readers.  It would also be helpful to raise the students' 

awareness of their strategy use and to become efficient readers.

  In conclusion, this study found that the 13 strategies were not suggested 

proportionally in the new middle school textbooks.  The most widely used 

strategy was "Scanning the text for specific information."  However, other 

strategies, such as "Identifying the purpose in reading" and "Inferring links 

and connections between events, ideas" were rarely suggested in the 

textbooks.  Therefore, to achieve the reading goals of the newly revised 7th 

National Curriculum, English textbooks should be designed to induce 

students to use the appropriate strategies suitable for various reading 
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contexts. 

  Considering the importance of effective strategy use, English textbooks 

should encourage students to use various and proper reading strategies to 

accomplish the reading goals of the curriculum.  Therefore, materials to be 

used for secondary English education in Korea should be designed 

sufficiently for that purpose.
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중학교 영어교과서의 읽기 전략 분석:

7차 개정 교육과정을 중심으로

성 창 환

부경대학교 교육대학원 영어교육전공

요    약

  본 논문은 7차 개정 교육과정에 따른 중학교 2학년 영어교과서가 학습자의 

읽기 전략을 신장시키는데 도움이 되고 있는지 분석하고자 한다.  즉, 7차 개정 

교육과정에서 제시하고 있는 읽기의 성취목표를 달성하기 위해서는, 학생들의 

효과적인 읽기 전략이 요구 되는데, 이를 교과서 읽기 학습에서 적절히 제시하

고 있는지 파악하고자 한다.

  본 연구의 연구문제는 다음과 같다.  첫째, 전략 사용의 분포 측면에서, 영어

교과서가 학생들의 읽기 전략사용을 적절히 유도하고 있는가?  둘째, 교과서 간

에 제시된 읽기 전략들의 차이점은 무엇인가?  셋째, 읽기 활동의 단계별(읽기 

전, 중, 후 활동)로 적절한 전략이 제시되고 있는가?  

  본 연구를 위해 현행 중학교 2학교 영어 교과서 중 4권을 무작위로 추출하였

으며, 7차 개정 교육과정의 읽기 성취 목표를 달성하기 위해 요구되는 13가지 

읽기 전략들을 기준으로 하여 분석하였다. 

  읽기의 성취기준의 달성을 위해 요구되는 학습자의 읽기 전략은 텍스트에서 

특정 정보를 찾아내는 능력뿐만 아니라, 텍스트의 주제를 파악하고, 작가의 의도

를 알아내고, 또한 주어진 텍스트 이후의 이야기까지도 유추해 내는 능력이 필

요하다.  그러므로 읽기 성취목표 달성을 위한 13가지 읽기 전략들이 균형 있게 

제시되어져야 한다.  하지만, 각 교과서에 사용된 읽기 전략의 분표는 특정 전략

에 치우쳐 있었다.  교과서 읽기 부분의 활동과 질문들은 특정 정보를 찾아내는 

활동에 중점을 두고 있었다.  결과적으로, 다른 전략들은 적절히 제시되지 못하
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고 있었다.  다채로운 주제로 이루어진 다양한 형태의 텍스트가 제시되고 있었

지만, 읽기 전략의 측면에서는, 텍스트의 종류나 주제에 관계없이 특정 정보를 

찾아내는 활동에 편중되어 있었다. 

  결론적으로, 본 연구는 13가지 전략들이 교과서 내에서 적절히 제시되지 못하

였음을 발견하였다.  가장 빈번하게 제시된 전략은 특정 정보를 찾아내는 스캐

닝 전략이었다.  반면, 글의 목적 파악하거나 사건의 전후를 유추하는 등의 전략

은 거의  제시되지 않았다.  그러므로 7차 개정 교육과정의 읽기 목표 달성을 

위해서는, 다양한 글의 종류에 맞는 적절한 전략들이 균형 있게 제시되어져야 

할 것이다.  효과적인 읽기 전략의 중요성을 감안한다면, 교과서를 포함한 읽기 

학습 자료들은 그 목적에 맞게 구성되고 제작되어져야 할 것이다.
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Ⅰ.Introduction

Thisstudyaimstoanalyzewhetherthenew middleschoolsecond

yearEnglishtextbooksforthenewlyrevised7thNationalCurriculum

are designed appropriately to help students use effective reading

strategies. Inthischapter,thepurposeofthestudyisdiscussedin

Section1.1,followedbytheresearchquestionsinSection1.2andthe

organizationofthestudyinSection1.3,respectively.

1.1 Purposeofthestudy

As members ofan information-flooded society,we come into

constantcontactwith differentsocietiesand cultures,directly and

indirectly. A substantialportionofthesecontactsismadethrough

printed materials in English. Therefore,English reading is an

importantmedium ofinternationalcommunication and a meansof

gettingnew informationinprintedmaterials. Inordertokeepup

withthefastpaceatwhichtheworldischangingandtheenormous

quantityofinformationbeingproducedinwrittenmaterials,oneneeds

toreadextensivelyandactively.

However,according to Song (2006),many Korean students are

more familiarwith traditionalmethods ofteaching reading which

includeline-by-linetranslation,explanationofsyntacticstructure,and
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somecomprehensioncheck-upsusuallyusingthequestionsgivenin

thetextbooksandexercisebooksfortheCollegeScholasticAbility

Test. Consequently,studentsheavilydependonintensivereadingin

andoutofEnglishclasses.Asaresult,whentheyaregivenabook

or longertextswritteninEnglish,theyarelikelytobeoverwhelmed

andevengiveupreading. Therefore,studentsshouldlearnhow to

readeffectivelywithproperreadingstrategies.

Inordertoadjuststudentstovarioustypesofreadingsituations

outsidetheclassroom,aswellasintheclassroom,learninghow to

usereadingstrategiesiscrucialinEnglishreading. Itisbelieved

thatstudentsequippedwithproperstrategiescancopewithvarious

readingsituations. Tothisaims,teachersshouldhavestudentsuse

properreadingstrategieswhilereadingtexts,andtextbooksshouldbe

designedinthatway.

InKorea,wheremostEnglishteachersarenon-nativespeakers,the

importanceoftextbookscannotbeoveremphasized. Nomatterhow

manyvariousteachingmaterialsareavailable,inreality,readingin

theclassroom reliesheavily on thetextbooks. Thus,analysisof

textbooksisoneofthemostessentialandrequisitetasksofstudies

aboutteachingreading. Sofar,almostnostudiesofreadinginnew

textbookshavebeenpublished,andthetaskofanalyzingthereading

sectionofsecondaryEnglishtextbooksisurgentlyneeded.

Therefore,thisresearchwillexamineifthenew Englishtextbooks

forthesecondgrademiddleschoolstudentswouldsuggesteffective

readingstrategies. Thisstudyhopestofocusnotonwhatstrategies
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studentsusebutonwhatstrategiesthetextbooksinducestudentsto

use.

Toaccomplish thereading goalsofthecurriculum,studentsare

requiredtouseproperandeffectivereadingstrategies. Considering

the importance ofEnglish textbooks in secondary education,this

study wouldprovidevery meaningfuland practicalinformation for

secondaryEnglishteachersaswellasresearchersinthefield.

1.2ResearchQuestions

Thisstudywillanalyzethenew Englishtextbooksforthesecond

grademiddleschoolstudentswhich werepublished forthenewly

revised7thNationalCurriculum. TheEnglishcurriculum suggests

thereadinggoals,sothetextbooksshouldbeproperlydesignedto

havestudentsuseeffectivereadingstrategiestoachievethosegoals.

Therefore,the key concern ofthis thesis is whether the new

textbooksareproperlydesignedtohavestudentsuseeffectivereading

strategiesforaccomplishingthereadinggoalsofthenewlyrevised

7thNationalCurriculum.

Specificresearchquestionsareasfollows:

(1)DoEnglishtextbooksproperlyinducestudentstousereading

strategiesintermsofthedistributionof thestrategyuse?

(2)Whatarethedifferencesofthestrategyusesuggestedamong
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textbooks?

(3)DoEnglishtextbooksofferappropriatereadingstrategiesin

eachreadingstage(Before,During,andAfter-reading)?

1.3Organizationofthestudy

This thesis consists offive chapters. Chapter1 presents the

purposeofthisstudy,theresearchquestions,andtheorganizationof

this thesis. Chapter 2 deals with the theoreticalbackground:

definitionofreading,readingprocesses,andreadingstages. Learning

strategies,readingstrategies,andthereadinggoalsofthecurriculum

arealsopresented. Chapter3isdevoted tosourcetextbooksof

analysis, development of analysis criteria, data analysis, and

limitations.Chapter4discussestheresultsofanalysiswithregardto

theresearchquestions. Chapter5brieflysummarizestheconclusion

ofthethesisandoffersimplicationsof thestudy.
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Ⅱ.TheoreticalBackground

2.1DefinitionofReading

Ourunderstandingofreading,bothintermsoftheoryandpractice,

haschangedconsiderablyinthepast40years.Inthemidtolate

1960s,readingwasseenaslittlemorethanareinforcementfororal

language instruction (Grabe, 1991). Under the influence of

audio-lingualism,mosteffortstoteachreadingwerecenteredonthe

useofreadingtoexaminegrammarandvocabulary,ortopractice

pronunciation (Silberstein,1987).However,as psycholinguistic and

schema/interactivemodelsofreadingwereproposed,theoldview of

readingwaschallengedbythem. Readingwasnotconsideredasa

passiveprocess,askillmoreorlessautomaticallyacquiredfollowing

orallanguageproficiency,anymore.

Accordingtothe“psycholinguisticmodelofreading”ofGoodman

(1967),readingisnotprimarilyaprocessofpickingupinformation

from thepagein aletter-by-letter,word-by-word manner,buta

selectiveprocess.Itinvolvespartialuseofavailableminimallanguage

cues selected from perceptualinputon the basis ofthe reader’s

expectation. As this partialinformation is processed,tentative

decisionsaremadetobeconfirmed,rejected,ofrefinedasreading

progresses.
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ConcurringwithGoodman’sarguments,Loew (1984)furtherargued

thatreadingisapsycholinguisticprocessinwhichareaderusesa

variety ofskills to inferthe writer’s intended meaning and the

reader’sknowledgeofphonics,linguisticskills,knowledgeaboutthe

surroundingworld,and,aboveall,problem-solvingstrategies.

Consequently,readinginnotasimpleoralrepresentationofprinted

materials, but a very complex process involving students'

comprehension,interpretation,andthinkingskills.

2.2ReadingProcesses

Inordertounderstandhow thereadingprocessactuallydevelops

when readers attemptto comprehend a text,particularly in L2

reading,threereadingprocessesingeneralhavebeenmodeledand

represented: bottom-up approaches, top-down approaches, and

interactiveapproaches(Aebersold& Field,1997;Grabe,1991;Nuttall,

2000)

Inthebottom-upapproaches,readersbuildupthemeaningoftexts

from the smallestunits to largerunits. Meaning is understood

through the analysis of individual parts of the language.

Consequently,readers process the language in a serialmanner.

Eskey(1988)arguesthatL2readersresorttobottom-upprocesses

morethanL1readersbecausetheirlimitedlinguisticabilitymakesit
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difficulttousethecontextualcueswhichL1readersemploy. Inthis

model, "readers are passive decoders of sequential

graphic-phonemic-syntactic semantic systems, in that order"

(Alderson,2005).

Ontheotherhand,top-downapproachesemphasizetheimportance

ofa reader'sbackground knowledge(cultural,syntactic,linguistic,

historical,etc.)whichheorshealreadypossesses. Basedontheir

knowledge, readers bring their expectations, assumptions, and

questionsto thetext(Grabe& Stoller,2001). They attemptto

provide their background knowledge to make sense ofthe text

persistently,and as long as they succeed in understanding the

meaningofthetext,theywillkeepreading. Inthismodel,readers

arenotpassiveidentifiersoflettersandwordsbutactiveconstructors

oftheirownknowledge.

However,in interactive approaches which are the mostrecent

readingmodel,bottom-upandtop-downprocessaremobilizedeither

alternativelyorsimultaneously.Readersemploysometimesbottom-up

approaches,othertimestop-downapproaches,dependingonthetext

type,thereaders'backgroundknowledge,languageproficiencylevel,

motivation,strategy use,and culturally shaped beliefs aboutthe

reading(Aebersold& Field,1997).

Carrell(1989)pointsoutthataforeignlanguagegroupatlower

proficiencylevelsusesmorebottom-upprocessingstrategies,andan

advanced levelgroup uses top-down strategies. The pendulum

swings between bottom-up and top-down approaches where both
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approachesare used to complementeach otherwheneverlearners

read. Sometimesoneapproachpredominates,sometimestheother.

However, both are needed (Nuttall, 2000). Though normally

unconsciousprocesses,bothcanbeadoptedasconsciousstrategiesby

areaderwhoisapproachingadifficulttext. Furthermore,inmany

cases,efficientreadersuseinteractiveapproachesinreadingprocess.

2.3ReadingStages

In general,when teaching reading,teachersoften subdividetheir

techniqueintobefore,duringandafterreadingphasesbecausethey

are intended to guide students to comprehend more effectively

through reading tasks. With respectto reading tasks,reading

instructionsinvolvematchingstudentbackgroundtothecontentand

organization of the text, guiding students in discerning and

understanding the text's meaning,and providing opportunities for

studentstousethenew informationinavarietyofways(Neal&

Langer,1992). Nealand Langer(1992)statethatinstructorsare

responsibleforpromotinginteractionbetweenstudentsandtextbook

informationandforenabling thestudents'comprehensionprocesses

thatdefinesuccessfulreadingofexpositorymaterial.

Todothis,teachersrequireaparadigm thatprovidesinstructional

options according to the needs oftheirsubjectmatterand their
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pupils,andthatspecifiestheteachers'responsibilitiesateachphase

ofguidingstudents'reading(Neal& Langer,1992).

The main purpose of"before-reading"is to build and activate

students'backgroundknowledgeontopicsorconceptscontainedin

the reading materials. Activation of relevant knowledge is

fundamentaltocomprehension. Ifappropriatebackgroundknowledge

cannotbeassumed,knowledgebuildingactivitiesshouldbeprovided.

Before reading activities serve to setthe purpose forreading,

arousestudents'curiosity,andmotivatethem toread.Atthisphase,

teachers have to spend time introducing a topic, encouraging

skimming,scanning,predicting and activating schemata. Through

these reading activities, students can bring the best of their

knowledgeandskillstoatextwhentheyhavebeengivenachance

toeaseintothepassage.

Another reading phase, during-reading, is for facilitating

comprehension and focusing attention on particularthemes,issues,

characters,orevents. Furthermore,teachersprovideactivitiesthat

willpromptstudentstoreacttoideas,events,orcharactersorto

identifywhattheyfindinterestingormeaningful. Inotherwords,

teachersatthisstagewanttoenhancetheinteractionsbetweenthe

studentsandthetext.

Inafter-reading,studentsareencouragedtoreflectonsomeaspect

ofthetext,suchascharacters,importantideasorevents,themes,

issues,orconcepts. Manyactivitiesfacilitateanalysisandsynthesis

ofideasandencouragestudentstocreatesomethingnew from what
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theyhavelearned. Someprovideavehicleforintegrationofprior

knowledge and new information and promote the extension of

students'comprehensionbeyondthetextitselfbyhelping students

makeconnectionsacrosstexts,andauthorstotheirownlives. The

activitiesfacilitatetheorganizationofideasandprovideastructure

formeaningfuldiscussioninwhichallstudentsmaysharetheirideas

andinterpretations(Neal& Langer,1992).

Flippo(2003)pointsoutquestioningasanimportantinstructional

and assessmenttooland indicatesseveralrolesofquestioning in

threedifferentcategories:before,during,andafterreadingquestions.

Firstofall,questionsaskedbeforereadingcanhelpsetapurposefor

the reading,make predictions,and make use of readers' own

background knowledge and schemata to anticipate the reading.

Secondly, questions asked during reading help students make

importantconnections and can help the teacher assess students'

abilitiestoassimilateand userelevantinformation in thereading.

Finally,questionsaskedafterreadingcanassessstudents'recognition

andrecallofimportantinformationandideasandalsohelpstudents

summarizeandexplaintheirrationales(Flippo,2003). Consequently,

Flippo argues that integrating questioning with instruction can

encouragestudents'activethinkingandstrategieswhilereadingtexts.
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2.4LearningStrategies

2.4.1Definitionoflearningstrategies

Oxford(1990)suggestedthatweshouldknow themeaningofthe

basicterm “strategy”tounderstandlearningstrategies. Thisword

comesfrom theancientGreekterm ‘strategia’meaninggeneralshipor

theartofwar. Thestrategyconcept,withoutitsaggressiveand

competitivetrappings,hasbecomeinfluentialin education whereit

has taken on a new meaning. One commonly used technical

definitionsaysthatlearningstrategiesareoperationsemployedbythe

learnertoaidtheacquisition,storage,retrieval,anduseofinformation

(Oxford,1990).

2.4.2Classificationoflearningstrategies

There are two classifying approaches to language learning

strategies.OneclassificationproposedbyO’MallyandChamot(1990)

isbaseduponinformationprocesstheory. Dependingonthelevelor

typeofprocessinginvolved,theydifferentiatelearningstrategiesinto

threecategoriesasshowninTABLE1. Metacognitivestrategiesare

higherorderexecutiveskillsthatmayentailplanningfor,monitoring,

orevaluatingthesuccessofalearningactivity. Cognitivestrategies
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LEARNING

STRATEGY
DESCRIPTION

Meta-cognitiveStrategies

AdvanceOrganizers

Makingageneralbutcomprehensivepreview of

the organizing concept or principle in an

anticipatedlearningactivity

DirectedAttention
Deciding in advanceto attend in generalto a

learningtaskandtoignoreirrelevantdistractions

SelectiveAttention

Decidinginadvancetoattendtospecificaspects

of languageinputorsituationaldetailsthatwill

cuetheretentionoflanguageinput.

Self-Management
Understandingtheconditionsthathelponelearn

andarrangingforthepresenceofthoseconditions

FunctionalPlanning
Planningforandrehearsinglinguisticcomponents

necessarytocarryoutanupcominglanguagetask

Self-Monitoring

Correcting one's speech for accuracy in

pronunciation, grammar, vocabulary, of for

appropriatenessrelated tothesetting ortothe

peoplewhoarepresent

DelayedProduction

Consciously deciding to postpone speaking in

order to learn initially through listening

comprehension

Self-Evaluation

Checking the outcomes ofone's own language

learning against an internal measure of

completenessandaccuracy

CognitiveStrategies

TABLE1

LearningStrategies(O'Malley&Chamot,1990)

operatedirectlyonincominginformation,manipulatingitinwaysthat

enhance learning. Social/affective strategies represent a broad

grouping thatinvolves either interaction with another person or

controloveraffect(O’Mally& Chamot,1990).
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Repetition
Imitation a language model, including overt

practiceandsilentrehearsal

Resourcing Usingtargetlanguagereferencematerials

Translation

Using the first language as a base for

understanding and/or producing the second

language

Grouping

Reorderingorreclassifying,andperhapslabeling,

the materialto be learned based on common

attributes

NoteTaking

Writing down the main idea,importantpoints,

outline,or summary of information presented

orallyorinwriting

Deduction
Consciously applying rules to produce or

understandthesecondlanguage

Recombination

Constructing a meaningful sentence or larger

languagesequencebycombiningknownelements

inanew way

Imagery

Relating new information to visualconcepts in

memory via familiar, easily retrievable

visualizations,phrases,orlocations

Auditory

Representation

Retentionofthesoundorasimilarsoundfora

word,phrase,orlongerlanguagesequence

Keyword

Rememberinganew wordinthesecondlanguage

by

(1) identifying a familiar word in the first

languagethatsoundslikeorotherwiseresembles

thenew wordand

(2)generating easily recalled images ofsome

relationship between the new word and the

familiarword

Contextualization
Placing a word or phrase in a meaningful

languagesequence

Elaboration
Relating new information to other concepts in

memory

Transfer Using previously acquired linguistic and/or
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conceptualknowledgetofacilitateanew language

learningtask

Inferencing

Usingavailableinformationtoguessmeaningsof

new items,predictoutcomes,orfillin missing

information

Socio-affectiveStrategies

Cooperation

Working with one or more peers to obtain

feedback,poolinformation,ormodelalanguage

activity

Questionfor

Clarification

Asking a teacher or other native speaker for

repetition, paraphrasing, explanation, and/or

examples

Whilethisclassificationisusefulfrom apedagogicalperspective,it

focuses on cognitive and metacognitive strategies and relatively

neglected social/affective strategies which are believed to play a

crucialroleinlanguagelearning(Lee,1994).

Thesecond classification wasproposed by Oxford (1990). She

outlinedahostoflearningstrategiesthathavebeensuccessfulamong

learners. Herclassification,the Strategy Inventory forLanguage

Learning(SILL),isbothcomprehensiveandpractical. TheSILLis

considered to have internalvalidity and reliability.According to

Oxford(1990),strategiesaredividedintotwomajorclasses:direct

andindirect. Thesetwoclassesaresubdividedintoatotalofsix

groups (memory,cognitive,compensation under the direct class;

meta-cognitive,affective,and socialunder the indirectclass)as

showninTABLE2.
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Directstrategies:Memory,Cognitive,andCompensationStrategies

1.

Memory

strategies

A.Creatingmetal

linkages

1.Grouping

2.Associating/elaborating

3.Placingnew wordsintoacontext

B.Applyingimages

andsounds

1.Usingimagery

2.Semanticmapping

3.Usingkeywords

4.Representingsoundsinmemory

C.Reviewingwell 1.Structuredviewing

D.Employingaction

1.Usingphysicalresponseor

sensation

2.Usingmechanicaltechniques

2.

Cognitive

strategies

A.Practicing

1.Repeating

2.Formallypracticingwithsounds

andwritingsystem.

3.Recognizingandusingformulas

andpatterns

4.Recombining

5.Practicingnaturalistically

B.Receivingand

sendingmessages

1.Gettingtheidea quickly

2.Usingresourcesforreceiving

andsendingmessages

C.Analyzingand

reasoning

1.Reasoningdeductively

2.Analyzingexpressions

3.Analyzingcontrastively(across

language)

4.Translating

5.Transferring

D.Creatingstructure

forinputandoutput

1.Takingnotes

2.Summarizing

3.Highlighting

TABLE2

Oxford's(1990)StrategyClassificationSystem
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3.

Compensa

-tion

strategies

A.Guessing

intelligently

1.Usinglinguisticclues

2.Usingotherclues

B.Overcoming

limitationin

speakingand

writing

1.Switchingtothemothertongue

2.Gettinghelp

3.Usingmimeorgesture

4.Avoidingcommunicationpartially

ortotally

5.Selectingthetopic

6.Adjustingorapproximatingthe

message

7.Coiningwords

8.Usingacircumlocutionor

synonym

Indirectstrategies:Meta-cognitive,Affective,andSocialStrategies

1.

Metacogni

-tive

strategies

A.Centering

yourlearning

1.Overviewingandlinkingwith

alreadyknownmaterials

2.Payingattention

3.Delayingspeechproductionto

focusonlistening

B.Arranging

andplanning

yourlearning

1.Findingoutaboutlanguage

learning

2.Organizing

3.Settinggoalsandobjectives

4.Identifyingthepurposeof

alanguagetask

C.Evaluating

yourlearning

1.Self-monitoring

2.Self-evaluating

2.

Affective

strategies

A.Lowering

youranxiety

1.Usingprogressiverelaxation,

deepbreathing,ormeditation

2.Usingmusic

3.Usinglaughter

B.Encouraging

yourself

1.Makingpositivestatements

2.Takingriskswisely
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3.Rewardingyourself

C.Takingyour

emotional

temperature

1.Listeningtoyourbody

2.Usingachecklist

3.Writingalanguagelearning

diary

4.Discussingyourfeelingswith

someoneelse

3.Social

strategies

A.Asking

questions

1.Askingforclarificationor

verification

2.Askingforcorrection

B.Cooperating

withothers

1.Cooperatingwithothers

2.Cooperatingwithproficientusers

ofthenew language

C.Empathizing

withothers

1.Developingculturalunderstanding

2.Becomingawareofothers'

thoughtsandfeelings

2.5Readingstrategies

Formostsecond language learners who are already literate in

anotherlanguage,reading comprehension is primarily a matterof

developing appropriate, efficient comprehension strategies. Some

strategiesarerelatedtobottom-upprocedures,andothersenhance

thetop-down processes. Brown(2007,pp.366-371)suggested10

strategies as below,each ofwhich can be practically applied to

Englishclassroom techniques.

(1)Identifythepurposeinreading.

Efficientreading consists ofclearly identifying the purpose in
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readingsomething. Bydoingso,youknow whatyouarelookingfor

andcanweedoutpotentialdistractinginformation.

(2)Usegraphemicrulesandpatternstoaidinbottom-updecoding.

Inmanycases,learnershavebecomeacquaintedwithorallanguage

andhavesomedifficultylearningEnglishspellingconventions. They

mayneedhintsandexplanations aboutcertainEnglishorthographic

rulesandpeculiarities.

(3)Useefficientsilentreadingtechniquesforimprovingfluency.

Ifyouareteachingbeginninglevelstudents,thisparticularstrategy

willnotapplybecausetheyarestillstrugglingwiththecontrolofa

limited vocabulary and grammatical patterns. Your

intermediate-to-advancedlevelstudentsneednotbespeedreaders,

butyou can help them increase reading rate and comprehension

efficiencybyteachingafew silentreadingrules:

∘ Youdon'tneedto"pronounce"eachwordtoyourself

∘ Trytovisuallyperceivemorethanonewordatatime,

preferablyphrases.

∘ Unlessawordisabsolutelycrucialtoglobalunderstanding,

skipoveritandtrytoinferitsmeaningfrom itscontext.

(4)Skim thetextformainideas.

Perhapsthetwomostvaluablereadingstrategiesforlearners(as

wellas native speakers)areskimming and scanning. Skimming

consistsofquicklyrunningone'seyesacrossawholetextforits

gist. Skimminggivesreaderstheadvantageofbeingabletopredict

thepurposeofthepassage,themaintopic,ormessage,andpossibly
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someofthedevelopingorsupportingideas. Thisgivesthem ahead

startas they embark on more focused reading. You can train

studentstoskim passagesbygivingthem 30secondstolookthrough

afew pagesofmaterial,closetheirbooks,andthentellyouwhat

theylearned.

(5)Scanthetextforspecificinformation.

Thesecondinthemostvaluablecategoryisscanning,orquickly

searchingforsomeparticularpieceorpiecesofinformationinatext.

Scanningexercisesmayaskstudentstolookfornamesordates,to

findadefinitionofakey concept,ortolistacertainnumberof

supporting details. Thepurposeofscanning istoextractspecific

informationwithoutreadingthroughthewholetext.

(6)Usesemanticmappingorclustering.

Readerscaneasilybeoverwhelmedbyalongstringofideasor

events. Thestrategyofsemanticmapping,orgroupingideasinto

meaningfulclusters,helpsthereadertoprovidesomeordertothe

chaos. Making suchsemanticmapscanbedoneindividually,but

they make for a productive group work technique as students

collectivelyinduceorderandhierarchytoapassage.

(7)Guesswhenyouaren'tcertain.

Thisisanextremelybroadcategory.Learnerscanuseguessingto

theiradvantagetodothefollowing:

∘ guessthemeaningofaword

∘ guessagrammaticalrelationship(e.g.,apronounreference)

∘ guessadiscourserelationship
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∘ inferimpliedmeaning("betweenthelines")

∘ guessaboutaculturalreference

∘ guesscontentmessages

Youcanhelplearnerstobecomeaccurateguessersbyencouraging

them touseeffectivecompensationstrategiesinwhichtheyfillgaps

intheircompetencebyintelligentattemptstousewhatevercluesare

availabletothem.

(8)Analyzevocabulary.

Onewayforlearnerstomakeguessingpayoffwhentheydon't

immediatelyrecognizeawordistoanalyzeitintermsofwhatthey

know aboutit.Severaltechniquesareusefulhere:

∘ Lookforprefixes(co-,inter-,un-,etc.)thatmaygiveclues.

∘ Lookforsuffixes(-tion,-tive,-ally,etc.)thatmayindicate

whatpartofspeechitis.

∘ Lookforrootsthatarefamiliar.

∘ Lookforgrammaticalcontextsthatmaysignalinformation.

∘ Lookatthesemanticcontext(topic)forclues.

(9)Distinguishbetweenliteralandimpliedmeanings

Thisrequiredtheapplicationofsophisticatedtop-downprocessing

skills.Thefactthatnotalllanguagecanbeinterpretedappropriately

byattendingtoitsliteral,syntacticsurfacestructuremakesspecial

demandsonreaders.

(10)Capitalizeondiscoursemarkerstoprocessrelationships.

ManydiscoursemarkersinEnglishsignalrelationshipsamongideas

as expressed through phrases,clauses,and sentences. A clear
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comprehensionofsuchmarkerscangreatlyenhancelearners'reading

efficiency.

Grabe and Stoller (2001) also place emphasis on developing

students'reading ability by applying effective strategies such as

previewing, predicting, summarizing, learning new words, using

context,recognizingtextorganization,generatingappropriatequestions

about the text, clarifying text meaning, and repairing

miscomprehension. On theotherhand,Oxford (1990)arguesthat

metacognitivestrategiesareanessentialskillforsuccessfullanguage

learning.

Inshort,consideringthekeyroleofstrategiesinreading,reading

instruction should includedeveloping students'ability to bring all

elementsofreadingstrategiesandusethem effectivelyaccordingto

thepurposeofreading.

2.6TheReadingGoalsoftheNewlyRevised7th

NationalEnglishCurriculum

The nationalcurricula thatgovern the contentand method of

Englishteachingisoneof themostinfluentialthingsinimproving

language teaching. Korea'snationalcurriculaarerevisedeveryfive

orsix years. From 1945 to 2004,the Korean governmenthas

accomplishedsevennationalcurriculabasedonavarietyofEnglish
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TABLE3

TheReadingGoalsoftheNewlyRevised7thNationalCurriculum

learning and teaching theory. The7th NationalCurriculum were

newlyrevisedtocompensatesomedefectandpresentnew directions

ofEnglisheducationin2006. Insecondaryeducation,theintegrated

andreadjustedaccomplishmentcriteriawerepresentedforeachgrade.

Inparticular,thereadinggoals(theaccomplishmentcriteria)ofthe

second grade ofmiddle schoolwere introduced in this thesis as

showninTABLE3below.
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Ⅲ.Method

Thisthesisattemptstoanalyzethereadingstrategiesusedinthe

new textbooks. Forthisstudy,4middleschoolEnglishtextbooks

wererandomlyselectedandanalyzedusingthecriteriaoftheneeded

readingstrategiesforaccomplishingthereadinggoalsofthenewly

revised7thNationalCurriculum.Furthermore,toevaluatetextbooks,

propercriteriaofreadingstrategiesweredevelopedonthebasisof

thereadinggoalsofthecurriculum.

3.1SubjectsofAnalysis

Koreanmiddleschooltextbooksusuallyseparatethereadingtexts

from listening,speaking,writing parts. In this study,since the

readingstrategiesarethemainconcern,onlythemainreadingparts

which have before,during,after-reading activities were analyzed.

Thetextbookswererenamedwithlettersfrom theEnglishalphabet.

Thesourcesforthetextbooksareshownbelow inTABLE4.
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Authors Publisher AnalyzedParts
Publication

Date

A Kwon,O.R.etal. Kumsung

Warm up,

Let'sread,

Readandrespond,&

Onyourown

(Lesson1~11)

March1,

2010

B Kim,I.D.etal. Kyohaksa

Beforeyouread,

Readandthink,

Afteryouread,&

Testyourself

(Lesson1~12)

March1,

2010

C Jang,Y.H.etal. Neungyule

Readand

Review &

Self-check

(Lesson1~10)

March1,

2010

D Lee,B.M.etal. Doosan

Read& think,

Afteryouread,&

Checkup

(Lesson1~12)

March1,

2010

TABLE4

SourceTextbooks

Nuttall(1996)indicatesthatquestioning isnotonly away for

teacherstocheckstudents'understandingofthetext,butalsofor

studentstobeawareoftheirdifficultiesandapplyefficientreading

strategiestoadifficulttext.

Thequestionsandactivitiesinatextcandirectthereaderstopay

specificattentiontoanalyzingthelinguisticsystem andtodraw the

correctinterpretationofthetextgroundedonthemeaningsform the
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linguisticanalysis(Bialystok,1999). Inaddition,thequestionsinduce

thestudentstodevelopreadingstrategiesandskillswhileastudent

isattacking them inordertounderstandthetext(McGrath,1999;

Nuttall,1996). Thestudentsisabletomanipulatediverseskillsand

strategies in order to satisfy specific goals in reading through

analysis of the linguistic knowledge and controlover attention

(Bialystok,2001).

Therefore,inthisthesis,thequestionsandactivitiesofthereading

partsinthetextbooksweremainlyusedfortheanalysis.

3.2DevelopmentofAnalysisCriteria

Toevaluatetextbooks,propercriteriaareessential. Inprevious

research studies,Oxford's model(1990) ofreading strategies is

usuallyadoptedascriteriatoevaluateEnglishtextbooks. However,

some of those criteria seem to be inappropriate for evaluating

textbooks. Oxford(1990)emphasizedthemeta-cognitiveaspectof

readingstrategies,butthosestrategiesmaynotbeeasilyevaluatedin

textbooks.

Thisstudy willanalyzewhetherthenew English textbooksare

helpfulto encourage students to use effective reading strategies.

Therefore,beforeevaluationcriteriaarebuiltup,thereadinggoalsof

thenewlyrevised7thNationalCurriculum shouldbeconsidered. If
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FIGURE1

TheReadingStrategiesforAccomplishingtheReadingGoals 

thereadingstrategiesusedinnew textbooksarewelldesignedfor

accomplishingthereadinggoalsofthecurriculum,wemayconclude

thatthe textbooks are helpfulto have students develop effective

readingstrategies. Therefore,firstofall,thereadinggoalsofthe

curriculum andtheproperstrategiesforthataredevelopedasfollows:

Thefirstreadinggoalofthecurriculum is"readandunderstand

shorttextsincluding picturesordiagrams." Toachievethegoal

effectively,students should use reading strategies as shown in

FIGURE 1. In thisthesis,reading strategiesproposedby Brown

(2007)weremainlyusedascriteriasincethosematchupwellwith

thereadinggoalsofthecurriculum.
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FIGURE2

TheReadingStrategiesforAccomplishingtheReadingGoals

The second reading goalis "understanding the procedures and

methodsafterreading instructions." Toachievethegoal,student

shouldbeencouragedtoinferlinksandconnectionsbetweenevents,

ideas.etc.MorespecificdetailsareshowninFIGURE2.
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FIGURE3

TheReadingStrategiesforAccomplishingtheReadingGoals

Thethirdreadinggoalis"findingoutthethemeormainideaof

textswhichhavegeneraltopics." Skimmingthetextformainideas

isusefulstrategyforthat.MoredetailsareshowninFIGURE3.
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FIGURE4

TheReadingStrategiesforAccomplishingtheReadingGoals

Thefourth reading goalis"finding outa writer's intention of

familiartexts." Toaccomplishthegoal,studentsshoulduseeffective

strategiesshowninFIGURE4.
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FIGURE5

TheReadingStrategiesforAccomplishingtheReadingGoals

Thefifthgoalis"findingoutspecificinformationofatext." To

achievethegoal,studentsshould havereading strategiessuch as

scanning,andbottom-upskillsassuggestedinFIGURE5.
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FIGURE6

TheReadingStrategiesforAccomplishingtheReadingGoals

Thesixthreadinggoalis"inferringnextstoriesofagiventext."

The reading strategies such as inferring links and connections

betweenideasandguessingwhatyouarenotcertainofcontextmust

beemployedtoaccomplishthereadinggoalasinFIGURE6.



- 32 -

FIGURE7

TheReadingStrategiesforAccomplishingtheReadingGoals

Thelastgoalis"comparingconflictingideas." Togetthegoal,

students should understand discourse markers and use semantic

mappingorclustering.ThedetailsareshowninFIGURE7.

Inshort,theneededreadingstrategiestoaccomplishthereading

goalsofthecurriculum aresummarizedasshowninTABLE4.

EachstrategywasmarkedasStrategy1,2,3,4,5,6,7,8,9,10,11,

12,or13. They wouldbetheappropriatecriteriatoanalyzethe

textbooks.
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TABLE5

TheReadingStrategiesforAccomplishingtheReadingGoals
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3.3DataAnalysis

Descriptivestatisticsweremainly employed toanalyzethedata.

Eventhoughthefrequencyitselfisnotthemostcrucialindicatorto

assessthetextbooksintermsofthereading strategyuse,the13

reading strategies developed above should be suggested in the

textbooksevenly. Therefore,thefrequencyandproportionareused

asmeasurestoevaluatetheproperdistributionanduseoftheneeded

readingstrategiestohelpstudentsachievethereadinggoalsofthe

newlyrevised7thNationalCurriculum.

3.4Limitations

Thelimitationsofthisstudyareasbelows:

First,onlyfouroutoffourteentextbookswereusedforanalysis,so

thefindingsofthisstudymaynotbegeneralizedtoalltextbooks.

Second,thereadingstrategiesusecannotbedetectedexplicitly,so

thefrequency ofthestrategy usewasinferred by theresearcher

throughanalyzingquestionsandactivitiesinthetextbooks. Inthat

sense,asubjectivepointofview wasnotentirelyexcludedinthis

study.
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Ⅳ.ResultsandDiscussion

Thischapterofferstheresearchresultsanddiscussesthefindings.

Section4.1providestheanalysisofthereadingstrategyuseineach

textbook. Section4.2dealswiththecomparativeanalysisofstrategy

useinTextbooksA,B,C,andD. Section4.3isrelatedtothe

analysisofstrategyuseineachreadingstage. Theanalysisofthe

resultswillprogressalongwiththeexplanationof eachtable.

4.1AnalysisofReadingStrategyUseinEach

Textbook

In thissection,reading partsofeach textbook areanalyzed in

termsofthedistribution ofthestrategy use. Each tablewhich

containsthespecificfrequency andportion ofthestrategy useis

presented with achartin ordertogetthegeneralcharacteristics

easily.
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4.1.1TextbookA

TABLE6offerstheresultofananalysisofthereadingstrategies

suggested in Textbook A. The overallresults revealthatthe

strategyuseinTextbookA wasfocusedonlimitedstrategiesamong

the thirteen differenttypes ofstrategies. The mostfrequently

suggested reading strategy was"Strategy 5:Scanning (Frequency:

44)"followedby"Strategy1:Analyzingvocabulary(F:17)." The

proportionofStrategy5:Scanning inTextbookA tookup48% of

thetotal. However,strategy6:Fluency(F:1,P:1%),Strategy7:

Identifythepurpose(F:0,P:0%)wererarelyinducedinTextbook

A. Inparticular,Strategy7:Identifying PurposeandStrategy11:

Compensation werenotsuggestedin Textbook A. Therefore,the

strategyuseinTextbookA hadthetendencytoconcentrateonthe

limited strategies such as Strategy 5:Scanning and Strategy 1:

Analyzingvocabulary.
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TABLE6

AnalysisofStrategyUseinTextbookA
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FIGURE8

ExampleofStrategy 1:AnalyzingVocabulary(TextbookA,p.30)

In Textbook A,thereading strategy ofanalyzing vocabulary is

suggested in a directway by showing new wordsasshown in

FIGURE8.

In Textbook A,thereading strategy ofrecognizing grammatical

wordclassesissuggestedasshowninFIGURE9.Withoutknowing

thegrammaticalclassesofeachword,Itwouldbehardtoanswer

thequestioncorrectly. Therefore,studentsmustbeinducedtouse

thestrategyforrecognizingthegrammaticalwordclassestosolve

thequestion.
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FIGURE10

ExampleofStrategy3:ParticularMeaning(TextbookA,p.44)

FIGURE9

Exampleofstrategy2:WordClasses(TextbookA,p.51)

InTextbookA,thereadingstrategyofrecognizingthataparticular

meaningmaybeexpressedindifferentgrammaticalformsishardly

suggested. Thosevocabulary-relatedmicro-skillscouldbeinstructed

bytheteacherinlessons. However,withTextbookA,theteacher's

rolemightbemoreimportanttoteachmoreeffectivemicro-skillsfor

students.
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FIGURE11

ExampleofStrategy4:Skimming(TextbookA,p.175)

Thereading strategy forSkimming thetextformain ideasis

suggestedasbelow,butskimmingstrategyissuggestedonlyabout8

timesthroughquestionsinTextbookA.

Scanningthetextforspecificinformationisthemostofteninduced

strategyinTextbookA. 48percentofthereadingstrategiesuse

wasscanning strategy. TheexampleofStrategy 5:Scanning is

shownasinFIGURE12.
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FIGURE12

ExampleofStrategy5:Scanning(TextbookA,p.77) 
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FIGURE13

ExampleofStrategy6:Fluency(TextbookA,p.155)

FIGURE14

ExampleofStrategy8:InferringContext(TextbookA,p.9)

Bycombininglisteningactivitieswithreading,ithelpsstudentsto

useefficientsilentreadingtechniquesforimprovingfluencyasshown

inFIGURE13.

Thestrategyofinferringcontextbyusingbackgroundknowledge

was suggested through warm up activities in the before-reading

stage. Thoseactivitiesmightbegoodformotivationasshownin

FIGURE14.
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FIGURE15

ExampleofStrategy9:InferringLinks(TextbookA,p.137)

Inferring linksandconnectionsbetween events,ideas,etcisthe

ninthstrategycriterioninthisstudy. Thestrategywassuggested

onlythreetimesinTextbookA. A typicalquestionisshownbelow

inFIGURE15.

Distinguishing between literaland implied meaningsisthe10th

strategycriterioninthisstudy. thestrategy wasinducedonly2

timesinTextbookA. InFIGURE 16,usefulexpressionlike"Let's

keep this only between us",which has implied meaning,was

explainedexplicitly. Atthesametime,Discoursemarker(Strategy

12)suchas"ontheotherhand"alsowasdescribeddirectly.
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FIGURE16

ExampleofStrategy10:ImpliedMeaning(TextbookA,p.15)

FIGURE17

ExampleofStrategy13:SemanticMapping(TextbookA,p.63)

Strategy 13:SemanticMapping,orgrouping ideasintomeaningful

clusters,helpsstudentstoprovidesomeordertothechaos. As

showninFIGURE17,thestrategy13couldbeinducedbystrategy5:

Scanning. InTextbookA,thestrategy13wasintroducedonly3

times.
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4.1.2TextbookB

TABLE7offerstheresultsoftheanalysisofthereadingstrategies

suggestedinTextbookB. Amongthereadingstrategies,themost

frequentlyusedstrategywas"Strategy5:Scanning(Frequency:46,

Proportion:43%),"followedby"Strategy8:Inferringcontext(F:18,

P:17%). Theproportion ofStrategy 5:Scanning inTextbookB

accountedfor43% ofthetotal. However,Strategy7:Identifyingthe

Purpose(F:2,P:2%)andStrategy9:Inferringlinks(F:2,P:2%)

wererarelyinducedinTextbookB. Thus,theresultsuggeststhat

thestrategyuseinTextbookBarenotenoughtoinducestudentsto

usetheneededstrategiesefficiently.Inshort,thestrategieswerenot

distributedevenlyacrossquestionsandactivitiesinTextbookB.
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TABLE7

AnalysisofStrategyUseinTextbookB
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FIGURE19

ExampleofStrategy7:Identifyingpurpose(TextbookB,p.45)

FIGURE18

ExampleofStrategy5:Scanning(TextbookB,p.75)

InTextbookB,Strategy5:Scanningwassuggested46times.The

proportionofthisstrategywas43% ofthetotal. FIGURE18shows

atypicaltypeofquestionrelatedtothestrategy.

ThedistributionofStrategy7:Identifyingpurposewas2% ofthe

total. AsshowninFIGURE 19,throughthequestion,thewriter's

intentionwasasked.

InTextbookB,"Strategy8:Inferring Context"wasinducedinan

interestingway,asshownexamplebelow. Itgivesstudentsagood

motivationaswellasachancetoinferthetextbyusingbackground

knowledge.
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FIGURE20

ExampleofStrategy8:InferringContext(TextbookB,p.164)

FIGURE21

ExampleofStrategy9:InferringLinks(TextbookB,p.187)

Strategy9:InferringLinkswasinducedonlytwiceinTextbookB

even though itsuggested typicalquestionsforthestrategy 9 as

showninFIGURE21.
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FIGURE22

ExampleofStrategy11:Compensation(TextbookB,p.44)

FIGURE23

ExampleofStrategy13:SemanticMapping(TextbookB,p.34)

Asshown in FIGURE 22,Strategy 11:Compensation waswell

suggestedinTextbookB. Studentsmightbeencouragedtoguess

themeaningofunknownwordsbyusingcluesincontext.

Theexamplebelow isagoodexampleofStrategy13:Semantic

Mapping. The strategy is usually suggested with Strategy 5:

Scanning. Studentscouldlearnhow tosummarizeefficientlyalong

stringofideasoreventsthroughtheactivity.
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4.1.3TextbookC

TABLE 8 shows the specific frequency and proportion ofthe

strategyuseinTextbooksC. Thereading activitiesweremainly

distributedtoStrategy5:Scanning,Strategy1:Analyzingvocabulary,

and Strategy 2:Word Classeswith thepercentageof45,14,13,

respectively. Thesum ofthreestrategyis72% ofthetotal. Onthe

otherhand,Strategy 7:Identifying purpose,Strategy 10:Implied

meanings,Strategy 11:Compensation,and Strategy 12:Discourse

markerswerenotsuggested in Textbook C. Theresultsofthe

analysisrevealthatthetextbookshaveatendency toinduceonly

severalstrategiessuchasscanningandanalyzingvocabulary.
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TABLE8

AnalysisofStrategyUseinTextbookC
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FIGURE24

ExampleofStrategy1:AnalyzingVocabulary(TextbookC,p.14)

Studentsmayhaveachancetoguessthemeaningofcompound

wordsthrough looking forrootsthatarefamiliarforthem. The

examplebelow couldbeagoodactivityforinducingstudentstouse

strategy1:Analyzingvocabulary.

As shown in FIGURE 25,Strategy 6:Fluency was suggested

directlythroughdirectioninthegivenactivity.Theactivitycanhelp

studentsincreasereadingrateandcomprehensionefficiency.
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FIGURE26

ExampleofStrategy9:InferringLinks(TextbookC,p.50)

FIGURE25

ExampleofStrategy6:Fluency(TextbookC,p.14)

Strategy9:InferringLinksisshowninFIGURE 26below. This

activityurgesstudentstoreadrapidlyandinferconnectionbetween

events.IntextbookC,thestrategywassuggestedtwice.
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4.1.4TextbookD

TABLE 9showstheresultofanalysisofthereading strategies

suggestedinTextbookD. Amongthereadingstrategies,themost

frequentlyusedstrategywas"Strategy5:Scanning(Frequency:80,

Proportion:66%)," However,Strategy4:Skimming(F:3,P:2%)and

Strategy 7:Identifying the Purpose (F:0,P:0%) were rarely

introduced in Textbook D. This means thatstudents mightbe

encouragedmostlytofindoutthespecificinformationwhilereadinga

text. As a result,students may be discouraged from taking

advantageofbeingabletopredictthepurposeofthepassageandthe

maintopic.
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TABLE9

AnalysisofStrategyUseinTextbookD
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FIGURE28

ExampleofStrategy4:Skimming(TextbookD,p.53)

FIGURE27

ExampleofStrategy2:WordClasses(TextbookD,p.53)

Strategy2:WordClasseswassuggestedinTextbookD asshown

inFIGURE27. Throughtheactivity,studentsareencouragedtouse

theirgrammaticalknowledge(Strategy 2)as wellas Strategy 4:

skimming.

Theexamplebelow showsatypicalquestiontoinducestudentsto

usestrategy4:Skimming. TheproportionofStrategy4wasonly

2% ofthetotal.
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FIGURE29

ExampleofStrategy5:Scanning(TextbookD,p.64)

FIGURE30

ExampleofStrategy10:ImpliedMeaning(TextbookD,p.33)

FIGURE 29showstypicaltrueorfalsequestionsusedtoinduce

studentstousestrategy5:Scanning. TextbookD focusedonthe

strategy5:Scanning.Thestrategytookup66% ofthetotal.

Strategy 10:Impliedmeaning isshown in FIGURE 30. This

question makes students distinguish between literaland implied

meaningofthatphrase.
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TABLE10

TheStrategyUseinEachTextbook

4.2ComparativeAnalysisofStrategyUseamong

Textbooks

AsshowninTABLE 10andFIGURE 31,thedistributionofthe

strategyuseamongtextbooksA,B,C,andD revealsquitesimilar

patterns.Thestrategyuseinthetextbooksshowsastrongtendency

tofocusonStrategy5:Scanning. Ontheotherhand,Strategy6:

Fluency and Strategy 7:Identifying Purposearerarely suggested.
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FIGURE31

DistributionGraphoftheStrategyUseinEachTextbook
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AsshowninTABLE 10andFIGURE 31,TextbookA,B,andC

show asimilardistributionofStrategy4:Skimming,butTextbookD

suggestsonlythreetimes(Portion:2%).BecauseTextbookDmainly

focusedonStrategy5:Scanning,theotherstrategieswereinduced

relativelylessfrequently. TheproportionofStrategy5:Scanningin

TextbookDtookup66% ofthetotal,anditsproportioninTextbook

DwasthehighestamongTextbookA,B,C,andD.Asaresult,the

otherstrategiessuchasstrategy1:AnalyzingVocabulary,Strategy4:

Skimming,Strategy6:Fluency,Strategy7:IdentifyingPurpose,and

Strategy 12:Discoursemarkersin Textbook D showsthelowest

proportionamongTextbooksA,B,C,andD.

Strategy6:FluencyandStrategy7:Identifyingpurposearerarely

suggestedinTextbooksA,C,andD. InTextbookB,thestrategies

introduced relatively often than the other textbooks and The

proportionofthetwostrategiesaccountsfor6% ofthetotal.

Inshort,therearenosignificantdifferencesinthedistributionof

thestrategyuseamongTextbookA,B,C,andD.Theactivitiesand

questions in reading sections of the textbooks concentrated on

inducingstudentstousescanningstrategyforspecificinformationon

readingtexts. Consequently,theotherstrategieswerenotdistributed

evenlyacrosstheactivitiesandquestions.



- 61 -

4.3Analysisof StrategyUseinReadingStages

TABLE11andFIGURE32show theanalysisofthestrategyuse

ineachreadingstage. AsshowninTABLE11,onthewhole,the

portionofthestrategyuseinthebefore,during,andafter-stages

was22%,37%,40%,respectively. Generally,thefrequencyofthe

strategyuseincreasedinthebefore,during,andafter-readingstage,

respectively. However,TextbooksCandD showedalittledifferent

pattern. TextbookChadthesameproportionofthestrategyusein

thebeforeandafter-readingstagesas41%,andTextbookD induced

50% ofthestrategiesintheduring-readingstage.

Toputitconcretely,inTextbookA,thedistributionofthestrategy

useinthebefore,during,andafter-readingstageswas12%,41%,

47%,respectively.Thestrategyuseinthebeforereadingstageswas

thelowestamongTextbooksA,B,C,andD.Ontheotherhand,the

strategyuseintheafter-readingstagewasthehighestamongthe

textbooks. ThedistributionofthestrategyuseinTextbookB was

24% inthebefore-reading stage,33% intheduring-reading stege,

and43% intheafter-readingstage. Thefrequencyofthestrategy

useincreasedasthestageswereprogressed.
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FIGURE32

ThePortionGraphoftheStrategyUseinEachReadingStage

TABLE11

TheStrategyUseinEachReadingStage
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TABLE12andFIGURE33providethedistributionofthestrategy

usein thebefore-reading stage. Themostfrequently suggested

strategyinthestagewasStrategy8:Inferringcontext. Strategy8

is inferring context that is not explicit by using background

knowledge. Thetextbooksmustintroducedstrategy 8toactivate

students'backgroundknowledgeonreadingtextandmotivatethem.

The main purposeof"before reading"is to build and activate

students'backgroundknowledgeontopicsorconceptscontainedin

thereadingmaterial(Neal& Langer,1992). NealandLanger(1992)

pointedoutthatbefore-readingactivitiesservetosetthepurposefor

reading,arousingstudentcuriosity,andmotivatethem toread. At

this phase, teachers have to spend time introducing a topic,

encouragingskimming,scanning,predictingandactivatingschemata.

Throughthesesreadingactivities,studentscanbringthebestoftheir

knowledgeandskillstoatextwhentheyhavebeengivenachance

toeaseintothepassage(Neal& Langer,1992). Flippo(2003)also

pointedoutquestionsaskedbeforereadingcanhelpsetapurposefor

the reading,make prediction,and make use of reader's own

backgroundknowledgeandschematatoanticipatethereading.

Themostwidely used strategiesin "before-reading stage"were

Strategy 8: Inferring Context (Frequency: 46,Proportion: 53%),

Strategy 1:Analyzing Vocabulary (F:14,P:16%). On theother

hand,theleastusedstrategieswereStrategy7:Identifyingpurpose,

Strategy10:Impliedmeanings,andStrategy12:Discoursemarkers.

Thosestrategieswerenotsuggestedinthebefore-readingstageat
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all. Only2to3strategieswereintroducedinTextbooksA andB.

Ontheotherhand,TextbooksCandD suggestedseveralstrategies

such asStrategy 1,2,4,and 5aswellasStrategy 8:Inferring

context.

Tosum up,thetextbooksactivatestudents'backgroundknowledge

andmotivatethem byusingStrategy8,whereastheydidnotsuggest

strategy7:IdentifyingPurposewhichishelpfultohavethem guess

thepurposeforreading.
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TABLE12

TheStrategyUseintheBefore-ReadingStage

FIGURE33

TheDistributionoftheStrategyUseintheBefore-ReadingStage
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TABLE 13andFIGURE 34show thedistributionofthestrategy

usein theduring-reading stage. Themostfrequently suggested

strategy in the during-reading stage was Strategy 5:Scanning.

Strategy5involvesScanningthetextforspecificinformation. The

textbooks must introduce strategy 5 to facilitate students'

comprehensionfocusingonspecificinformationwhichisimportantin

readingtexts. However,otherusefulstrategieswerenotsuggested

intheduring-readingstageasshowninFIGURE34.

The during-reading stage is for facilitating comprehension and

focusingattentiononparticularthemes,issues,characters,orevents.

Furthermore,teachersprovideactivitiesthatwillpromptstudentsto

reacttoideas,events,orcharactersortoidentify whatthey find

interesting ormeaningful. In otherwords,teachersin thisstage

wanttoenhancetheinteractionsbetweenthestudentsandthetext

(Neal& Langer,1992). Flippo (2003)also pointed outquestions

asked the during-reading stage helps students make important

connectionsandcan help theteacherassessstudents'abilitiesto

assimilateanduserelevantinformationinthereading.

To do this,TextbooksA and B mainly suggested Strategy 1:

AnalyzingvocabularyandStrategy5:Scanning. TextbooksCandD

focused on Strategy 5:Scanning. As cited above,Strategy 4:

Skimming,Strategy6:Fluency,andStrategy7:Identifyingpurpose

mightbeneeded topromptstudentstoreacttoideas,events,or

charactersandtoenhancetheinteractionsbetweenthestudentsand

thetext.However,thoseneededstrategieswererarelyinduced.
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FIGURE34

TheDistributionoftheStrategyUseintheDuring-ReadingStage

TABLE13

TheStrategyUseintheDuring-ReadingStage
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TABLE14andFIGURE35indicatethedistributionofthestrategy

use in the after-reading stage. The mostfrequently suggested

strategy in the stage was Strategy 5:Scanning. Strategy 5 is

Scanning the textforspecific information. The textbooks must

introducestrategy5tofacilitatestudents'comprehensionfocusingon

specificinformationwhichisimportantinreadingtexts. However,

otherstrategiessuchasStrategy 7:Identifyingpurpose,Strategy10:

Implied meanings,Strategy 11: Compensation,and Strategy 12:

Discoursemarkerswerenotsuggestedinthestageatall.

Intheafter-reading stage,studentsareencouragedtoreflecton

some aspects ofthe text,such as characters,importantideasor

events,themes,issues,orconcepts.Manyactivitiesfacilitateanalysis

andsynthesisofideasandencouragestudentstocreatesomething

new from whatthey havelearned. Some providea vehiclefor

integrationofpriorknowledgeandnew informationandpromotethe

extension of students' comprehension beyond the text itself by

helpingstudentsmakeconnectionsacrosstexts,andauthorstotheir

own lives. Theactivitiesfacilitatetheorganization ofideasand

provideastructureformeaningfuldiscussioninwhichallstudents

may share theirideas and interpretations (Neal& Langer,1992).

Flippo (2003)also pointed outthatquestionsasked in theafter-

readingstagecanassessstudents'recognitionandrecallofimportant

informationandideasandthushelpstudentssummarizeandexplain

theirrationales.

Asmentionedabove,theaimsoftheafter-readingactivitiesarea
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littledifferentfrom theduring-reading,asstatedabove. However,

eventhoughStrategy9:Inferringlinks(F:15,P:9%)andStrategy

13:Semanticmapping(F:6,P:4%)weresuggestedintheafter-

readingstage,theoveralldistributionofthestrategyuseinthestage

showsverysimilarpatternwiththeduring-readingactivities. That

meansusefulstrategiesforfacilitatinganalysisandsynthesisofideas

oreventswerenotsuggestedinabalancedway.
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FIGURE35

TheDistributionoftheStrategyUseintheAfter-ReadingStage

TABLE14

TheStrategyUseintheAfter-ReadingStage
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Forelicitingmoremeaningfulinterpretationsfrom theresultofthe

analysis,itisworthwhilementioningthereadinggoalsinthenewly

revised7thnationalEnglishcurriculum.AccordingtotheMinistryof

Education(2006),thecurriculum putsanemphasisonself-managed

reading for middle school second year students regarding the

developmentofliteracy.Herearethegeneralgoalsofreading.

(1)ReadandUnderstandshorttextsincludingpicturesordiagrams

(2)Understandtheproceduresandmethodsafterreading

instructions

(3)Findoutthethemeor mainideaoftextswhichhavegeneral

topics

(4)Findoutawriter'sintentionoffamiliartexts

(5)Findoutspecificinformationofatext

(6)Infernextstoriesofagiventext

(7)Compareconflictideas.

Thereadinggoalsrequirestudentstodevelopnotonlyanabilityto

findoutspecificfactswhilereadingpassagesbutawiderangeof

abilitiessuchasunderstandingageneralidea,writer'sintention,and

inferring nextstoriesofgiven texts. Therefore,tohelpstudents

accomplishthereadinggoals,the13strategiesshouldbesuggested

evenlythroughactivitiesandquestionsinreadingsections.

However,the results ofthe analysis of strategy use in the

textbooksindicatethatstrategy5:Scanningaccountedforalmosthalf
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oftheproportionofstrategyuse. Consequently,theotherstrategies

wereseldom suggestedinthetextbooks. Thatmeansthetextbooks

may notbe good enough to encourage students to use proper

strategiesforvariousreadingsituations.

Thestrategyuseineachreading stageshowedalittledifferent

pattern. Inthebefore-readingstage,thetextbooksmotivatestudents

to read and activate their background knowledge by introducing

activitiesrelatedtoStrategy 8:Inferring contextusing background

knowledge.Strategy5:Scanningwasmainlysuggestedintheduring

and after-reading stages. In the after-reading stage,relatively

various strategies were suggested to facilitate students'

comprehension.
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Ⅴ.Conclusion

Thisstudyaimstoanalyzewhetherornotthenew middleschool

second yearEnglish textbooksforthenewly revised 7th National

Curriculum aredesignedappropriatelytohelpstudentsuseeffective

readingstrategies. Threeresearchquestionswereformulatedtofind

outthe use ofreading strategies in the middle schoolEnglish

textbooks.Inthischapter,theresultsofthreeresearchquestionsare

summarizedandoverallimplicationsarediscussed.

First,thedistributionofthestrategyuseineachtextbookshows

thatstrategy usefocusedon limitedstrategiesamong thethirteen

differenttypesofstrategies. In textbook A,themostfrequently

suggested reading strategy was"Strategy 5:Scanning (Frequency:

44)"followedby"Strategy1:Analyzingvocabulary(F:17)." The

proportionofStrategy5:Scanning intextbookAtookup48% ofthe

total. However,strategy 6:Fluency (F:1,P:1%),Strategy 7:

Identifythepurpose(F:0,P:0%)wererarelyinduced. InTextbook

B,the mostfrequently used strategy was "Strategy 5:Scanning

(Frequency:46,Proportion:43%),"followedby"Strategy8:Inferring

context(F:18,P:17%). TheproportionofStrategy5:Scanningin

textbookB accountedfor43% ofthetotal. However,Strategy7:

IdentifyingthePurpose(F:2,P:2%)andStrategy9:Inferringlinks

(F:2,P:2%)wererarely induced. In Textbook C,thereading
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activitiesweremainlydistributedtoStrategy5:Scanning,Strategy1:

Analyzing vocabulary,and Strategy 2:Word Classes with the

percentageof45,14,13,respectively. Thesum ofthreestrategiesis

72% ofthetotal. Ontheotherhand,Strategy7:Identifyingpurpose,

Strategy 10: Implied meanings,Strategy 11: Compensation,and

Strategy12:DiscoursemarkerswerenotsuggestedinTextbookC.

InTextbookD,themostfrequentlyusedstrategywas"Strategy5:

Scanning (Frequency:80,Proportion:66%)," However,Strategy 4:

Skimming(F:3,P:2%)andStrategy7:IdentifyingthePurpose(F:

0,P:0%)wererarelyintroduced.

Second,comparative analysis ofstrategy use in each textbook

revealsthattherearenosignificantdifferencesinthedistributionof

thestrategyuseamongTextbooksA,B,C,andD. Theactivities

andquestionsinreadingsectionsofthetextbooksconcentratedon

inducingstudentstousethescanningstrategyforspecificinformation

on reading texts. Consequently,the other strategies were not

distributedevenlyacrosstheactivitiesandquestions.

Third,theanalysisofthestrategyuseineachreadingstageshows

alittledifferentpattern. Inthebefore-readingstage,thetextbooks

motivatestudentstoreadandactivatetheirbackgroundknowledgeby

introducing activitiesrelatedtoStrategy 8:Inferring contextusing

backgroundknowledge. Strategy5:Scanningwasmainlysuggested

intheduringandafter-readingstages. Intheafter-readingstage,

relatively various strategies were suggested to facilitate students'

comprehension.
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The findings in Thompson and Rubin (1996) show that

strategy-based instruction could improve reading comprehension

significantly in a longitudinalexperimentalstudy. Brown (2007)

suggested thatefficientreading consists ofclearly identifying the

purpose in reading something (Refer to Strategy 7:Identifying

purpose). Bydoingso,oneknowswhathe/sheislookingforand

canweedoutpotentialdistracting information. Teacherscan help

learnerstoguessbyencouragingthem touseeffectivecompensation

strategiesinwhichtheyfillgapsintheircompetencebyintelligent

attemptsto usewhatevercluesareavailabletothem (Referto

Strategy11:Compensation). Brown(2007)alsosuggestedthatmany

discourse markers in English signalrelationships among ideas as

expressed through phrases, clauses, and sentences. A clear

comprehensionofsuchmarkerscangreatlyenhancelearners'reading

efficiency (Refer to Strategy 12:Discourse markers). However,

Strategies7,11,and12wererarelysuggestedinthetextbooks.

A varietyoftexttypesbasedondifferenttopicswerepresentedin

readingpartsofthetextbooks. However,asforthestrategyuse,it

appearedthatthestrategyusepatternswerenotverydifferentfrom

thetexttypesandtopics. Togivestudentsvariouskindsofreading

materialsandactivitiesandtoencouragetheactualuseofspecific

strategiessuitablefordifferentcircumstancescan helpthem tobe

strategicreaders. Itwouldalsobehelpfultoraisethestudents'

awarenessoftheirstrategyuseandtobecomeefficientreaders.

In conclusion,thisstudy found thatthe13strategieswerenot
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suggestedproportionallyinthenew middleschooltextbooks. The

mostwidely used strategy was "Scanning the textfor specific

information." However,otherstrategies,such as "Identifying the

purpose in reading"and "Inferring links and connections between

events,ideas"wererarelysuggestedinthetextbooks. Therefore,to

achieve the reading goals of the newly revised 7th National

Curriculum,Englishtextbooksshouldbedesignedtoinducestudents

tousetheappropriatestrategiessuitableforvariousreadingcontexts.

Considering the importance of effective strategy use,English

textbooks should encourage students to use various and proper

readingstrategiestoaccomplishthereadinggoalsofthecurriculum.

Therefore,materialstobeusedforEnglisheducationinKoreashould

bedesignedsufficientlyforthatpurpose.
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