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ABSTRACT

The effects of critical thinking skills training on critical
thinking skills and academic achievement of middle
school students

Magor in Educational Administration
Graduate School of Education
Pukyong National University, Pusan, Korea

T he purpose of this study is to develop teaching model for increasing
of middle school students critical thinking faculty and to analyze the
effect between students critical thinking faculty and achievement by
application of the teaching model.

To achieve this purpose, the hypotheses of the study were raised as
follows :

. Critical thinking training will have affirmative effect on increasing
middle school students critical thinking faculty.

(1-1) Critical thinking training will have affirmative effect on
increasing middle school students critical thinking skill.

(1-2) Critical thinking training will have affirmative effect on
increasing middle school students critical thinking tendency.

. Critical thinking training will have affirmative effect on improving
middle school students achievement.

(2-1) Critical thinking training will have affirmative effect on
improving middle school students achievement.

(2-2) Critical thinking training will have affirmative effect on
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increasing middle school students critical thinking performance of logical
description.

The design of experimental research of this study is made of pretest,
posttest and contral groups design. The subjects of this study were
chosen at random in the second grade 140 students from 4 classes of
middle school located in Busan.

In order to verify these hypotheses, the 4 groups were chosen at
random as subjects :

the frist 2 groups are experimental groups and the other 2 groups are
controlled groups.

2 experimental groups were given block time lesson by
teaching-learning procedure and learning material paper for improving
critical thinking faculty. 2 control groups were given traditional lesson
only by the method of lecture or announcement presented by the
Education Authorities. The instruments used in this study were :

Pretest and posttest for measuring critical thinking faculty, thinking
tendency test, achievement test and performance of logical description
test.

T-test is used to get results statistically.

The conclusion of this study is made as follows y the results and
discussion,

1. The critical thinking training based on social science gives middle
school students affirmative effect for increasing critical thinking faculty.
2. The critical thinking training based on social science gives middle
school students affirmative effect for increasing critical thinking
tendency .

3. The critical thinking training gives middle school students affirmative
effect for the improvement of achievement.

4. The critical thinking training increases middle school students

performance faculty of the logical description.
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