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A Study on Appropriateness of Achievenment Standards for Korean G-amati cal
Know edge Area of H gh School Korean Language Based on the 7th National
Qurricul um

| m Bum Par k

G aduat e School of Education
PuKyong National Uhiversity

Abstract

According as the Seventh National Qurriculumfor Hgh School has been enforced step by
step since 2002, achievenent and assessnent standards were devel oped as a policy research
project, and the tentative plan was announced on February 26, 2002. Scheduled to be
introduced to the school sites in 2003, the tentative plan should be followed by
verification of effectiveness and validity. This study was conducted in view of field
research to neet the denmands, dealing exclusively with Korean Gammatical Know edge Area.
Findings about appropriateness of achievenent standards for Korean G ammatical Know edge
Area of Hgh School Korean Language in the Seventh National Qurriculum and alternatives to
the probl ens reveal ed can be summed up as foll ows:

(1) Achievenent standards of the Seventh National Qurriculum are stated properly in
line with the purpose of “consuner-centered” revision and educational objectives of
Korean Language learning. They are described in terns of Tyler's ’content-action’
framework and are conposed of behavioral targets proposed by Mger .

(2) As achievenent standards of the Seventh MNational Qurriculum are designed to
present a mninmum nunber of provision itens, the content of learning by every different
school year is overly sinplified, and only descriptive endings of each statenent were
replaced. So it's not that easy to grasp learning scope and targeted | evel of achievenent
standards. It is aso not conpatible with the research purpose to give a specific
description of conprehensive contents of the Qurriculumand not useful for the guidelines
of teaching-learning. Therefore achievenent standards of the Seventh National Qurricul um
need to be conplenented with nore items and should be stated at length as well, so that
they can be effective for teaching-1earning guidelines and eval uation criteria.

(3) Learning scope requested by achievenent standards of the Seventh National
Qurriculum is reduced about 30% in conparison wth the Sxth. But given that
instructional units are decreased by 10 to 8 and learning experiences by level are
diversified, the amount of learning is still a lot. Thus a suppl enentary program or



re-taking the sane course by every school year, which is a specialty of the Seventh
Qurriculum should be strictly operated, and a coupl e of more instructional units out of 12
in optional activities need to be guaranteed as an in-depth course of Korean Language.

(4) Achieverent standards of the Seventh MNational Qurriculum are generally
appropriate for the first graders of Hgh School, in view of instructional units,
qual itative change of teaching-learning and characteristics of Korean Language. But
Achievenent Standard 523-1(understanding functions of grammatical elenments) and
523-2(under standing structures of sentence) are shown rather high, considering that Korean
Language is one of the National Comrmon Basic Subjects which every first grader of high
school , general or vocational, should conplete. Even though they have indispensible
inplication for Korean Language education, they did nake little account of students' actual
conpetency level . Therefore to invigorate the operation of National Qmmon Basic
Qurriculum targeted level of Achievenent Standard 523-1 and 523-2 should be lowered in
nore detail, or organized in the formof ‘spiral type’. Furthernore a pass-fail system by
| evel shoul d be conprised in the Qurriculumal ong with a systemof suppl enentary classes or
re-taking the sane course.

(5) Achievenent standards ainming exclusively at Basic level are mnimumcriteria on
the national level and hel pful guidelines for quality control of the Qurriculum However
they don't optimze the differentiated curriculumby level, which is the essence of the
Seventh National Qurriculum In addition, exanples of learning activity by level are short
of satisfaction, making no difference.

Probl ens stated above are fromthe narrow scope of research focused mainly on Korean
Gammatical Know edge Area. Mre accurate findings could be avail abl e about achievenent
standards of the Seventh National Qurriculum if nore conprehensive study covering even
textbooks were fol | oned up.

This study might hopefully trigger teachers' strenuous research at the school sites
for revising and conplenenting the Seventh National Qurriculum before its far-reaching
inpl enentation in 2003. Through the process, achi evenent standards coul d be adjusted to the
actual conditions of school level and they will facilitate school education and quality

control of the national curricul um
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5>

2001
1. (2001 )
5 13 | 3] 1 2 2 5 | 14 | 40
6 19 | 5 3 1 1 5 | 25 | 60
6 9 | 5 | . - 1 4 5 | 25 | 60
17 | 51 | 13| 1 3 4 7 15 | 64 | 160
( (10.63)| (31.88)|(8.13)| (0.63) (1.88) (250) (4.38) (9.38)| (40.00) | (100)
2, (2001 )
12| 28 | 18 | 2 - 6 4 12 | 30 | 100
118 | 38 | 102 6 2 2 10 | 50 | 120
(9.83) | (3167) (85) (5) (L67) (167) (8:33)| (41.67)| (100)
10 | 314 | 10 2 8 10 | 486 | 120
(833) | (34.51)| (8.33) (167) (6.66) (8:33)| (405) | (100)
338 | 974 | 382 2 6 10 14 32 | 1286 | 340
( (9.94) | (28.65) | (11.24)| (059) (1.76) (2.94) (4.12) (9.41)| (37.82)| (100)
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