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The Effectiveness of Peer Feedback in the
Compositions of EFL College Students

Kim, So-Young

Graduate School of Education

Pukyong National University

Abstract

While a number of studies have examined the effectiveness of peer
feedback in ESL contexts, few studies have discussed the issue of
incorporating peer feedback activities into EFL contexts. The present
study has recognized this gap in research and focused on EFL contexts,
seeking to describe the nature of peer feedback and to assess the
effects of peer feedback on the quality of the revised drafts of college
EFL learners’ compositions. To this end, thirty-eight EFL college
learners were asked to write a first draft of a composition, to
participate in a peer feedback activity, and to revise their first drafts
based on the peer feedback they received. Additionally, the learners
were asked to answer a questionnaire designed to examine their
attitudes toward peer feedback.

The results indicate that the learners gave their peers linguistic
feedback more often than semantic feedback, and that the learners
incorporated the former more often than the latter into their revisions.

The statistical analysis of the scores on the first and the revised drafts



revealed that no statistically significant improvement was found
between the two drafts. Finally, an analysis of the learners’ responses
to the questionnaire suggests that the learners generally had positive
attitudes toward peer feedback. In addition, showing their writing to
their peers seemed to evoke a sense of rivalry in some learners, which
in turn motivated them to write better.

These findings suggest that although peer feedback may not have
a significant effect on the improvement of the second drafts, it can
raise learners’ awareness of their own strengths and weaknesses and
enhance their motivation to write better. This in turn suggests that
even for less mature writers, peer feedback does play an important role
in the development of writing ability and that learners can recognize

the usefulness of peer feedback in EFL writing instruction.

_vi_



1. 459 HaA4

A Q)=o) 7R oA A FA H 2 (process-oriented approach)
of ot »7] w&o] tFHHA, HEFdo] whEs] A E(product) S W
T Ad 2HE 93] Boe 227] #A(writing process)S  F 8.4 8

}4 el 2z} Al (brainstorming - drafting - revising -
editing)vlth St5atE9] 27 58S Hrp G&A02 YA Wt
mAE D ol 53 oled 3 FA 27 sty 7 wA F A3 ¥

s o) whe Sl gel we ATt AaA gtk 1 Feld Ew

= &F(peer feedback)E el FolE E=ol2 &= SFatse] #
F A7k AFEEE Ax #wlog  Hitol: ESL(English as a second
language)E Y] %3t EFL(English as a foreign language)oll A ¢ #H& =

ol M= kst A =lo] Ha A
a1y FR ¥ =o] EFLEEQ) ke A el el e aabE <l

AR A PPoR AgE F glEAd e AFE A gl Aol

o] dA gl dFEAo R kgo] HEA I Ay 719 o] Fo
AA Feb vk e T8 Huwme o] dojRlE S e r o £



g Aolak= Bl gl

£3) BFL 8149 $elvdaol Ay @29l ool a5Ae] 548 wg R
54 W7ol £% v=wel Avjol 42 72 +% Atk Hofstede(1984,

1986)v= o2 w5734 iAol 5 53 (peer learnmg)oﬂ Aol A2
e & opr]l A7t FE%Y. 3 SgAE S wALRRE Y StE
of d¥om ofFs gforw Faoe] YIZAES T S wAIERY
B] g5 sty Aol vis) 7hAl sle Aol ek A gtk oA #®
8, g SEAtES oA wAbE Algste Al ZPAE ol AlE e

olgldt H=v TR =W FFd 22 g T4 FE(student-

centered activities)ol] =5 o2 Hojsti=d ool &< F1 At}

EE g StgAtEe] aF #F S ¥ 9 B sk ssAEde o
& wgA 7IHE 7HAA A dsivE Aok e ug E3hel T
W 8 7F FAbstokE 7HA shell Al Nelson®k Carson(1998)¢] A7 o]

5] 4} A (retrospective) 202 Adwotet 1 Ay Fxy R 7

“ArAd F3Hcollectivist cultures)” o S5 AEL Fa =W 35S

1
1

!
|

-
I

@ 25l sheHharmony) & 1 BES FFH BHOL oM,
el e A gl AStE sAL B A WA o R A
= A%S nolErh olelw e A¥e Fie: AL B vew
F5o %Al e A Pl WrhE wgol ¥x 4 & Arh



2. 479 533 A

®AFE BE 9w $%e] EFL#YY #ao A%

HF WAAES FANH R v H PRo| o] oju TR =
W o wel AFHEI? ATWE C e 23 S AvtnF wq

AR el A digatEe] sn A= S5 o A4S ojd

717 v AEES TR BAHUN

AT A 20 3 g ES AT d=wE 23 FACd A Anprt
S

R Al 3. &85 v=u] dgo] &30 A3 dgo] =gol WA=}

AT A 4 FE S BEo B @3 erdEe] A4S ojud



s a @ AA AEFGe] obd o) AR ez @]
of B el Ashrh felvkete] BE DE S Qa7 el
gehs ASge A n Aok en A WMAR, @ oHe Ago
b Ade necens 4749 SvdA BR sew B &

g AR Aol MW B thEA TR



g Ve G5 AA " Agdofsta o g 1 #7kE Frh 1
A WA ojRZog AR A o] E(writing process theory)S & F 9
o] o] Emig(1971)&°l 93] Al#e o=z V&l ZAHF 4 (product-
oriented)®] #E9 S vlgeld, E AL slvict thekstAl el

Ao AA - HE - AN - 4190 Fo] BHoR A8 AL

|
ot

o
L»

~3kr}, o] ZE-o] ®rl E A (dynamic)e]l a2 8] A E A (non-linear) o] ¥

—|—‘

=& (cyclic)?! 5 dE ol olvlg AAAA H8 Tm =

5 o
35

1

B vpge gewg AEdte Fod ax® #AE&sta ok A
b el A semE Agehi: S S Ao o] mAtdlA 4
Abs ] 918 o] obuE A FE 2wl o] FAH(authentic reader)E FF

of Fi =g 24 Ho 5A45 94t T (audience awareness) S §

172 S5 e 52 Vygotsky(1978)¢] 13 d(zone of

proximal development) 7H@3%= A& A #FHo] Ary ZHHULEdA L

SR sow 350 glolMe 3548 Fal £4 BAE FHY F 9l
= MeE deld £7 Bge £93 F A "ok el

Donato(1994)= Atk el o] 352 4] 7 85 (scaffolding)o] #7124 dl
oo webs s ety A A¥E WoFEd ®éE Villamil#t De
A5 A Ego] g

)
c
T
=
[}
=
o
=
©
%)
S
e
offt
by
<l
i 13
=
°
oy
rﬂ
=
1o
td
rin



o] Z(collaborative

2=

54

=

oA A E A 9
Vygotsky 2]

1 -
1.

ol

Jlo
e

13
of

o

Brufee(1984)
FREAUOo R RE oA Q4E olFojWOEHN 3

o
e

learning theory)

e

dlo
"
o

!
=

L
i

SESEER
e

T
T

o]

e Aol

4

—

ENNe]
T

8]

=

=

7}

& 4 (negotiation of

T

A

A

i

0, A54ES 5
7t}

=
[=1
L
L

ARsiE=1

o

Fol
7147 Aok

s

k=)

1l
=
=4

e)
=

174

(o]

2+ & (interaction) 37 ol A}

=2

3

[
Jud

3

&

3}
ofoll of

o

LN

=
=
3T
ar.

2=
H

FA A AAE] 73

A 1 ched

=

=
A=t
o

st

o] Apale] )

)

=

==

| e o T
d5S & oo =

b 719

[e]
meaning)

1

n

N

4r
no

A)
A

]

£48 o

=]

=

=z A
eS|

2)
=

T A=l 7

S}
1

stol =

A
T

A

=

1
=l

o

i

ol

1

T
Lol

ol

l

s

T

il

gl



m3o] 3 9Tl WAE BF wAdNAS BE =W FFo| Y
X

FHe AFHda stk 28AW BA6] AGE A3 gdgol

S WARZYEH FEHOR ANE b Qi AwsEs AR 7

e B dE 2% H4e el dadEel R v=we o) 1
o 47te ATH B & A N8E A S wm Gae] 4z

Ul Ferris®t Hedgcock(1998)2 & =¥ dFo] x| 4
aAbele] GG Ago A el g E, 91 Bde] v o
el &l distd Ho T £ de FHel AL ¥rEd. oElxn

Zamel(1983)3F Gere(1987)= &5 ¥ = giso g 9lg stgalso| &
%

el w2 B 4R AT S 5d, 3 54 A4s: 59
AAA Hoa w3 SEASS B2 AN AR Felss Zol
obuet Swret B 150l steetn i Aol e} B gowM A
g A2 AT oW Hol $EFA A frkHirvela, 1999).



oy
Ny U~
=o H Mo Y
< RO Ur 2 (-
= . 38 = o oy
o o o a ~ Eo o#a OT . iy ~—
H.L ? r.c = o ~H X ~
= T T TV o = X 0
T W FM ' o T o B ) o o
- g W w 5T 2 F g e
o ® 5 9 Lo 5 W r R o N -
% 7 " z oz r e 3R %o
RN T X = o rE - ST — oo~ ~ s X ) ™ = =
= oy R w0 N < I
W= E A W o= M of X m e T4 e "= 2
I~ o Eo a 2w © == ht o o o
o ﬂ_mn ~ mu. . ~ ok "o BE 0} o= 1& o7 T - E
Ho an HF 5 4 5% ok X cy 5 & SR B
—_— N = Vo= < - A < e o g
63 s w < X Ho 2 o ny _ ¥ s = =
& R G = bW m ) <° = X T g
ol gy T = = oy = N o BT o) =) W o o =
= 5 el L — 4 A xr LY K
oo s N Sl S S
T =2 ojy ol it T 3 2 - ol 5 N K <
E .:o =} o >R F o~ ol or - ~ X T
T w N o- Wo Ho e O T R = *
T O % ° Z w2 %7 Aﬂ % e © & M./rr R o
— - #is — . o f 0 3 —
cﬁ&iﬁﬁx‘w@w%ﬂ a _Sfmrww > % ,m_u%o
O RIS B 7 7 4 o > ® 3, ﬂ ’ T
- o I e ~ y o= | D , s — —_ .
B m%ﬂ%ﬂﬁwg ﬂﬁe}tﬂm&} MNM&
. el 0
urw,aﬁafiy%g% 57 o s 54 mo}uOm
/ = P £ R o g ® A e T
W S 2 R H o 3 5 2y 2
T n XN il o) n x [ o g oo A Y IH W~
X ol E for) w W ] o W & iy TR o o o N
X =g = —_ N R LI N ° oL —_— T * S
= o= = CE S B S 2w AJn 3 Poa ® <
=z ﬁ‘_&m@ﬂ_oﬂﬂ ﬂ ks e %Wﬁ = ¥ oW
I 5 oy P — % N r
o £ = o o e e~ Mo L o o & -
- s S % L ARG £ 5 o K = = M7 e
ol O R 0 oo oo o < T —
| = ~ X . o ~ ZU L nk 1JA =3 —_— EO ——
ﬁ}owuéxq}ﬁrq u.yﬂ%%ruﬂ o X 9
}gda%;y&;ﬂ] ° T Tk
< B S ow r — AR o N S ol T 2 0 0
2 il KO _ & o o = o e o ;I..ﬂ 1A ~ B
,ﬁwogﬂl,?z aﬂuﬁzm@gxl - o
Z oo ,w%mléﬂ A Y %ﬂzE
bow e m = <X 5 K gl [ 2w 3
T W R L X B o X 1o = o
U = O = O Wh = ul ~
R o T . Eullica A ]
= o T : o X0 o
= o N o NS
] o S Mo
ol = T
% =R
g o



2 snee EEdAe] RAUH 4E4E 52 52 vow BEY A
AHo AN AT Leki(1990)= S A5o] EEas Bgol 25
ofof tig Y ALgolt Aukx) wBAolw AWH BE o2 <l
d JdEHAs 2Hderrle v AdFsAn. Amores(1997) = 53] &
wrle] Aol el el A2 wasts ol off SEAS AL ¥
Astn BAD APE BeRoA i PolHol 57 Akt 4e AN
o sl

ol Fell Al au & ute} Fo] Fw W FF2 2Fo F5 &Fol

"

Ll

FAel A ARe ATYHD A4S 45E 59 AeFe 44 B

el AR WH AA Ft A BGL A ofge] 9

ogul Qi wWe ool 2

55 e 25 adgo dg A4 ATE B4 BAY 94 2
A slEwe e £PEe A4 Fyolds T skA FdelA oot

so F v B5o W@ A3} HEd Y
A7E AMRDA ek o AT E vheh ol Fr w=w BEe| OB

EFL 43 A7% A9 gt dgolnz o Jolii #2 ESL 43el



W AT 97z AN A,
3.1 5R9 FAA A4 2 Ag

Nelson®} Murphy(1992)+= <39l 59 ESL 559 91%7F 74
o] Bkt Q1Ag FAl 7 A F Ao® hvE A F AFSE B
&kt ol= ESL 374 e
ARE AATE 4 d= T8 AFS vehly, E=F
2] ERAQ Wl AFering 2o W& 749 FA w3 A4S

H ®ol st AowE vt

ofy
_0£
1
4
AN
o
e
)
=
|
H
offt
fru
_]_24_‘
Mo
x
1o
o

=
>
lo
o
A%
)
rir

0

(@]
&
=
=~
—
O
e
(>
rir
&)
@]
od
Ao
»
O
=2
=
_:O{;‘ﬂ
[N
[9)]
of
1o
o
w
—
’
o,
1o
Lo

2HE9] 89%7F 8% TR =g AQF wokttn Hrhstd
EFL 374l A8 921200002 AHA A (qualitative) S1-1+E % 3l
T8 =9 BFo Aol gHAEo] e Aoz A H 9l #H(input)

of floj Aae F& 2xE FAY F A Sl ¥ E Holn

rir
-z
Mz
2
re
ol\
X
i
2
>
ol
ol
=
%9
ful

_10_



32 = v SR 4H P

547t Agwe sem

o

TRl oAgA mbgsl=Al dolR A

culg FA R WAREAE 5744 AEE FRe Z4T

|
327 vhgkeh 2Ry o)A e Fw o v=wap wkedol] oia) Zhzh ArE Ao

olvel A &g 7lx2 7] WEe FEg} AARE =FdAvtn B

4 glth Wk o Mendonga®t Johnson(1994)2] Aol A= 7l A F=
o] F8oJRE TASY, 53%7F H I E=WS AR REFIT 10%
ok eta) fgkom YrA e a7t AHEA &8 FEs A7 22
FASAC 585 F=de] s AFe] Fdst AU Aolgke NS
Ae u, o] T AFdA = FFAE] sE FJ=we] gk ek 2l
of A RS &4+ AT

29 mo Aoz ettt o)A dH5AEo] By voulo] AW %

FA7l e ddiAHer T8 dewe] 8o AL Aol Atk

ol AL S REom s F8F FuE ATHAY E Fr

4= o ool gol A2 & Atk Aol
TR o] AN A g ojuF IS 7] =7t tisto
e A7 s d =Y (eg., Berg, 1999 Hedgcock & Lefkowitz, 1992

-11 -



Paulus, 1999; Stanley, 1992; Villamil & De Guerrero, 1996), 15¢ <
A & F=H FFo] Hojw AR HE o] AsAIAE Fevs
Aol WA Partridge(1981)v= &5 I =wlHr} WAl sj=dio] +4
H ) 7&;4 kAol T2o] "3 339 Chaudron(1984)3 Hedgcock 3
Lefkowitz(1992)= 159 ATolA 8 =¥ &Fo] 2o AA g4
of #Edne FAE AETHA Fes WA 29y Hedgeock ¥
Lefkowitz(1992)9] Aol 8 sj=we] A9 F+FZ(orally) ezl gt
Hofl wAF M == B2} E (written) A E A7) wfFoll, WA sl F
S o= aga FF ey Fx ogedeletes T o7k a4z Q1)
A Aol gREAdd £AE AVIE 7 Aok =3 28I} AR HA
=

8]:/\01-—% }_A]—g x] ‘E%’_’ﬂ_ _%]_% R]—-E——U _g.

¢
i)

>~
-

Ol
-
32
X

o 93 FE WEwe g ol FEUdA 230 B Ao vz
thoolt BE sl=wo] WA vEwo] w A s AFRe 247

EFL @70l 4¢] Aol A, #4200 2 sl=ust 5429 4%
Gl w@ FuuAE AAAW 2o FAN W@ A AN o

Agol Aol Ao wht olF EEE & AE /e & ALY

_12..



ng{‘t
o
2
H
%0,
)

fr
dl
H
i
1z
i)
offt
2
=2
(o
i)
|y
D
1o
r (o]
>
=)
u)
1
rr
=
N
S
)
N
)

%
lo,
RS
0%

S T8 e stso] At FAEY AANHES A e Y
4 o] A (affective) ©]H S Azdrie 7F4 2 Linden-Martin(1997)¢] A&

Ao QRIHFE &3k AFolA 238 sEase] A4l #AEe v Al
ANA RoJFol A 2ol Aol haf v B 2S5 A T Ak
9t Eoto] v & Ao g yEytth ol Winer(1982)7F A8 dld ESL

=

WAL 2 Za el it Ee]l #Adg g5t YA (student journal)
AN et Aoz o]t Eeoke] a4V}
hztew vehd 5 Atk

F AR stEgate] W&ok wjde] 8 = g digh Ao
7hog st £ orbeE sHde] tiste] AR AT Mangelsdorf £
Schlumberger(1992)7F 408 2] ESL eH5AES oz urs dEZAL
(open-ended questionnaire)E A At A3 15% AE9 Aol d5AE]

nAA AdE 1l el Aol wE opalo} #ahAe) SGHAEe AHow
=
(]

offl
bt

2 Ew 2Eo g o

- 1 E=1

o= gEo] dis] FAAQ whgS B AU Zhang(1995)¢] -9

=

M% 81H e gxa F obrlel 3t FAE 87%7F v R HEw #F
of thalA HA= <l w35 vhepditt. Mangelsdorf2t Schlumberger(1992)
of AFeAi= 60Fe] T8 I Fpo s FgFAEo]l =7 v

9 o e AERT BR vy @5 Folshis Aol e ofel 8

‘\Jlo

_13..



Al A2 D528 wlFe] T8 = HFd g o Vg E F
Hkalch = 7o) o) 3l], Nelson®}t Carson(1998)e] A4+ o] 7}FH & A #|3+
o} o] AFtoll A A W F= shzaet 5+ We AH¢l S3AE dde
=

.f_
A g8 2F9 79
s gl LEel 2 HAE Fasty] A8 $EAA Aoz 47
et o A are SEAE UACR H9n FE GEAE BT
Aol A Folsk AAeE A
Aol Fet gedn ¥ & AL, 2& REHH ol Fu v
o) &HAol 7 A o
ol de] Ma AFE 2% B, ES

L
gol @ B4 Q4E o wel s, WAk RAA $5d BS M

=
FA% 5 dv FAEZ HeFQAvh el ESL g4olu EFL $749) of
o A s B3 AEE A FR v=wo] Holk FAEe WS A
sPAFI A Reha W AT o st wakH Ao ga v=

S o Q8

W BEo 4P AxE AF A3} Aok F B3

s

shirate] otolub #Huizhe] MAS % s, W& - by wjgo| upe
stpAsh BaovlEe B e U2 uE AXE g

- 14 -



2 AdAM e Ay A, A7 As R dA aga 24 URE vlest

% g,

1.4+ A%

Ao ddAtE ke § gl JoAgdEe dEsts 389

o] 2, 33t gt sk 2 VIE AEE BE F9E FAse
SAES ddor A Rata dele] Hdowm 'gojst MRS #Ade

2. A5 9 A

B oAGE gAY 12 2HE(first draft)? 120 2 A" 55 9

vl g a3 w5 =W o] FAE 22 A (second draft)S
vt g A EAeH, 3 R = dEo] e SHE A4 %
AFE HAEAGRE 1 FR)E T dolath ge] A3 A7F Hyland
(2003)¢}l =22 A" 7]+ HF(holistic marking scheme; # % 2 Z=2)d wh
eb 12 2HE 3 230 RS A, vn e &5 AARE T F
el AA ol A=A FASAT whAHo gz HEAE T FR
gl sHge gk ggAtEe 1A gew HE o ofs] Yopr gkt

_15_



o A] AlAl 2 =29] (modeling & discussion)

l
12k 2
I
2 ¥ =9 (written feedback)

|

Aol gl=do gk EE (oral discussion)
!

22 2xF A A4

—
24
N
40
to
¥
X
=2
o
S
R
3|
>
el
N
3
£
>
N
r{ﬂ

22 SEAEAA AFH 1
ol e RE Eolgh ¥ sgnh dgAEe vl Uista @

At Aale] et Aglolil N191S ARt Aol g w

Z e £ AdE XYM 58 #BA(cover letter)” E 1 FAFE oz AAA]
g9, 7Y ARt AAE w5 ShEAe Wi ARe s v

1) ¥ AP 5% v =w(oral feedback)S ¥4 W&o E3HE) A Fu 2Eo] A

_16_



A AR SEAse] WA #4 M FLE S AHEE & YE
Aol FRE A7) stel QN BY WA 2712 Aok A4
FHoluh zpalel ode A ol ohUet AUA FE HATE Ef

Qo) whet WA Agelerstng vig) AR A o e g

f
do

St

5 - 5 o < - o =] r- o gl =
HEH BE A=W BEL Sd, A=wg AFshs AL e vRs

2.2 22 A&

SAES Al FEESFEH B2 FA Juw TR 33 EEE F
M A 22 RS 2712 stk YoM g PRl e vEwE
22F Zweo] e dae flen w3 TR J=daE AAagle] Al
L oE =4, 2 2224 4§ £ A-(self-revision)o] dojd F AFE

ATt

2.3 AEA

14 2%, =W AR, 234 ARel BF £8E Fo G450 $1 )

s o] oz

_17_



= B e A A
e

o
2

Ho

2

x

H

ol
Mo
=

ir

g

rir

X

M

-
<]

off

fu

i
BN
BN
pe
>
it

7t7ke) AT e OeH 2o Mger EALYL

31 % W=w EHe g BA

s

12 2] FAR AlFE 5 Jume A Ao gk g=wi) 9
oo #3F sj=wo 2 1}t Jacobs®t 19 FEE(1981)0] A A3F
ESL A& /2 Z(ESL Composition Profile)E& 7|22 39 o

(language), 3] (vocabulary), #x % £ % (mechanics), T Z(organiza-

tion), W& (content) &2 A|#3} stz o] 7Fdol A, Aoy, ofF, = H
A g HE A gt gewo g &L ouje] ek sjl=mos §F

Fotglth ela ovlel wE sEwe B Y3, Ak BAF AH, o

—

B27), 7lEbe] Al Ak W) of 2tztel e <E 1>olN B 4

ATH

_18_



<H 1> 58 v=m 359 FF

ofy

e

o

oft
1>
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(amy(x) — any)

2. 2 WA Fd AdE “After graduating’ o °]°o] comma7}
Sol7he Aol AdAxey A ZEyrh

3. Z} paragraph vt indentations | 7JAW o] £& A 2

w4y

2
—I
all

a2

A FHE olop] @ Aelmz
ter Abolo] Eojske Aol & A 2

g&
41 to
T ore
sl

& o
el
i)

oy g
.-
ul

l

T A
T

o] ]

—

oy oY 3% ox n

1. I am writing to apply for the vacant seat of your
English professor who especially majored in writing
courses. I am extremely interested in this opening
because 1 have sought to work in Japan.

olgA vz HAHPAOR A= A BHe He FFSE F oo H

=& ke o A Al AE uiite AR 28 % Py

t}. Like this: “since I have sought to work in Japan, I am

extremely interested in your opening. So I am writing to

apply for the vacant seat of your English i

2 A¥olut stee] el udt Aae] sy st Eofol
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w

ded LR Fote] oW Hoz YR mgol B F
Y=7kE AFsHe Aol FAh

How about changing your sentence like the following? 1
can say with great confidence that my qualification and
experiences will be helpful for your company.

. How about inserting more specific information or
knowledge of the company? You can insert the progress
that they have developed or improved. If the company
has faced problems, it will he good way to suggest
alternatives.

cold slAbel Al 4 & AQIA], ofEH R AjollAl ddtir AL A
Al o m A FAtellA oW A et 44

Zhrle] dwit 21 e xS FHEAINE A

]

St
2
o,

[§]

A R AR Ege] v Ry 4
[¢]

| FRel B@ EAe B AT oo gojuge AF
4 @ujel Arbstgor £ Yrha o] AAEE 976%

A3 BHEL EE2 oA 2AHor o= syt

{iles
N

S FrAAE 100% QAo oulel ek R Ro| A
2wy,

Aol Az AP FAHE AT Bl & digkelvt WS
=]

fUn
AR AR des] FRE AR AHE AYS W Eh




3.2 2a A&

A F B AR ol o= A P s=A A A8 13

27} #HE-S Hyland(2003)9] F44 A4 7| FX(HS 2 F2)E A}
gato] 6502 kol Hrlsrky Zzte) ARe % W Briapol
ofdl WrtAL e, StAEe] HEL Wil A F ArRE A
Nee meehm W7k Alzol dF sidel Aeln HAxssr] Aa 37e
WE ATE G AT T olFel A4 ol AR dis) B E
shelal, WobE @ Fol 2 WoAxel 5B viwstgdon o W FFt 2
4 ol Aol i Aol ool Aol 2 xol BAl disl @A =
slatel §e1E AA AolT 14 olstz FAh F Az MAxE

ulo] = 4F#A) 4= (Pearson product-moment correlation)2 %3 r= 904 (p

flo

) A Z1ES 69A0E -5 A, A dat S 0del alEete e Ay
fll7] o dAze 15M 58749 A4+ £2E Bk
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<E 2> HUHAZe AFx daAs

F 7k 1 Bt 2
H7tA 1 Pearson Correlation 1
Sig.(2-tailed) )
N 67
@7k 2 Pearson Correlation 9043 1
Sig.(2-tailed) 000 .
N 67 67

=% Correlation 1s significant at the 0.01 level.

R ovle 3% F 2R AR A9 e WS A, 14 4%

23 2R bl ojsl T oAsbael A5l BEe Fael WERE o

7 A (paired samples t-test)S A A 511}

3.3 A&A

- 22 -



of], +x, A 8 #3 dd JuEe v dAo #3

= 12 — T o - 7 o]
zhoOAIRE, AR AA, olaiErt, 7IEtE EFeE oulo] #E uewo g
Lol A, @A o] e vlewa) onjo] e mjuwe] WL LS o

olR W <¥ 3>3 b}

<3} 3> yew fF3o ey
H] = 2=
g 3e N S & S ey
=g vuwe] & R o
3 2] 206 70.98
o vl 121 29.02
a7 417 100.00

°l, 2000). 2& 345 (Brufee, 1984; Forman & Cazden, 1985)0] A%



gelol e e E3 . e §
1. 1ol 199 67.2
2. A4 45 152
384 R HE " 1o
v 8 2.7
i 296 100.0
=
olmof 3t vl 8 o R .
LR 15 12.3
2 A% o9 48.8
3. EAE A4 % e
4. o8 %7} 9 -
> 12 10.0
e 121 100.0
Ao et m=wl F o)’ 14 Wew = vlg me RBo
Aar v =g A Fste S shorsto] A8l
SutE T EAHE wel A AAg
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o) [&ef]
“I joined at ~ and dispatched to India ~. — dispatch © E}&At<]
A FEHE 2Y W be SAE Adojof & A ZFuyv 1WA was
dispatched to India.” (Feedback No.37)

“..and joined at ~—women, children, handicapped person. — °] %

o] women¥ childrenc] Eo|= & handicapped personX Ut}
handicapped people©]t} the handicapped (the + #-8A} = B4R 54
A7 o A Z2FYY” (Feedback No.37)

‘o3 T2 AR EAA AA(formal) S ®Wol Aerda, ‘and’
A} BEl 9% A% Aol in addition’ 02 AT AL ArEhe
]_

P4 wrh wF DFYAe] FRY HHo

1

—

o) [*1%]

“I majored in North American.” — “I majored in International

Area Studies.” (Feedback No.25)

“.in 7th PIFF...”— “.in the seventh PIFF..(10¢]3}¢9 &A= Zo]

A AW FE Aol Fra £%018)” (Feedback No.26)
“ .through the home page of your company.” — “web site 7} ¢

£S5 5.7 (Feedback No.3)
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2 oRNed AES AAA7E vEme #AHYc TH B 4R 5
WA AACKE WAl #d AMo|uh By TRl hE SAn/] HRE
SEEE L

of) [Hx R R3]
“of Al A ZF  ‘After I came t Korea,~ 2] t¥ tod S E}l 7 2
#4h” (Feedback No.21)
“~personal interpretor ~—interpreter’ (Feedback No.5)
“Last I acquired coach(3rd grade) license at KFA. It shows, I have
passion and knowledge for soccer. — KFA; It shows A& 52
) Ay=E” (Feedback No.b)
“I had many part-time job related closely to marketing, such as a
wedding ceremony planner~— ‘] A" (Feedback No.1l)
“If you would like to know anything about me, 1 can be
contacted at 000-000-0000.
Thank you for your help. I look forward to hearing from you soon.

—Thank <roll 3+ & =9 F3EA]” (Feedback No.5)

pERE Fe 4 Pl welHedAe] ok 7t Fekl E F4 A

Z}(main idea)9} ¥+ sl A # ¥ Ao}

o) [++%]

o] Ry of wetih e ugolnz w

B
-4
HE
o
[«0
b
)
=)
Pk

(Feedback No.22)

Al A Eel Aol Al dhaiA olekr] 8}

2

}

kd
Mr
oR
ols
o
x
ar
—
ol
rr

2ol EAH UL (Feedback No.29)
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ofuo] #et W= F AW o) sewel 158 AR TAY
o1 il WiF P wrks BAF AHolh Al %A FRE e A

37F 4 x) ekskeh.

o) [ 3]
T WA E AR Fdo] F FelY

B
&2,
usbg
i
o
o
X
o
o
Jo

L1} (Feedback No.6)

gl AgoM olshsty] dm Wustel, Fo| 44 ANA BYE

o] 7} yiujr; Hus] AlgE 2 gol dAlE Fud A g

18 AN cover lettere] 544 HUE HASE Folm
ol ko] Qlojob Sk Aelr B 7h#E £24W." (Feedback
No.21)

“cover letter F&3] Z dAFUTH T3] dolg #H oAU F
ofatr] ufiEol AAFTEE Aol o}, 7z vle o e
(el iy, 74 slgd=eo Ad4S 22 Aol i, ofEnlolExR
T1ob #elE 4 e o #5E)S dlgy] wie el A

&) ¢

Fetrki: e Holgowa dY B2 Zo4E 7lE A ZFdu

Off

(Feedback No.26)

Bodgrell A= ool #gk vj=w 3 Aok (488%) wAlA A
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(2159)3 §A FAA digtolt o|AS ARE Ao, A5 AW FA
Sof W) ol BRAAY. of HAEL TAY AHL A 3

WAL & FWE ALBH) b3 A2 AAshE A97) Bt

) [A12H]
AR W@ AFe ol dolwgdl W AWe AFS T oW
A geto R 9w, Ael £gol B+ Ak 49 And $34

drow dgs Fulle A ¢ 43d A ZFU” (Feedback

LS ol el ofatB Y AP YR wIe Eope Fo W&
A4S B olel Lglel OIF LRSS T wHom i glol
FFolt ATHe AW WETHLOLE U% qgY F oo

AzFgt.” (Feedback No.21)

R

o) [=AF A AH]
“3) FEAyp upx]ul Eabe) ojwu| v RBEEA| 9487 (Feedback No.14)
= o] M” (Feedback No.16)

‘ZpAle] st tisk ARV B FE53 A ol (Feedback No.28)

N

F

ojule] ¥ e F Alebd wAH A Fiel BEs oAty

ool Sl Uiy 4AE melstel wFE S EE BEa
oFE AMY WEFE L2 wiE A owtar b @ Agsid

Ay g’ 3 ol F&ESE Agke] Ed(politeness)S 74 AME 7
dolz e Ae A A= AFAA %9

= S A=
53 o] F&E

B} “How about...?”  “It will be better if you...
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(politeness) oS 21 At} ol HAHH2 Johnson (1989) -1l
U3l vie} o] ESL stAlEo] uewS A w Aoy VES L

este] F& ol PARHE AdE QUYEITGT T+ Ak

2

[
71 ol dolxy7t HoweverZ A 335 A&k

&2 72 224" (Feedback No.12)

N
1
=3

“In my opinion, that sentence is too subjective. How about giving

general information?” (Feedback No.2)

ojule] BE W= F 74%E FANIL Y ol BT Fre) AR

oA BAhao} i wEe A¥om

Al Eote HEE ATE Al

=3
e
o
-z
M
k1
3o
k
lo
=)
il
Lo
:Ol:
ol
o)

o) [ols &7}
“how important confidence’} oJ® ¢Jrmjelx] & 273" (Feedback
No0.8)
“which study?” (Feedback No.33)
“where? oJtiA HHE FRE?” (Feedback No.33)

ol 4ol A A ® Ax o] @Ae] what sj=wo] olvjo] TG =)
uh 26 o4 T wol BANAL 1 olf FA BE Fswe AT

& o gl YARelA EAZF P =eu A HEy] 47] Wil A

FAel anE AATEGy Ader] WEeldn Azwc ayu Fu
sew $Eo oged @S $eud RAA onl] B vswnc
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Ao g AW F o 4N AH o] Gl FAH L ulFof
ol £8% ASAE ¥7] WEe] e 2

Y
gol Mojd = vk Aol we W= Fo M= ot 67.2%2
=

A4 mste Aot ovlel
B sewe AT 49T RS Aol ofuzt EWA 2#F A
48 i Faol s AMEsiY L, weed] EAlERS AHee Ay g2
A Aol Azelit thete EaABAG
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3 H3 & A g E
e F55 9 S AR
R Hhod 4= % o g s| %
T =
1o 183 123 67.2
& 2o w3k o 3 43 30 69.8 62 176 l672 %
o] = ) Tz 6 3 500 | ° -
"zt @ B3 30 20 66.6
A| ot 45 21 46.6
oo 3 A A4 19 2 105 72 27 1375 %
7] 1= 8)5) o &l =7} 8 4 20.0
2zl .
Vet & gl (non-applicable)

SASe FRENE W P wy w=w F 67.206F 23 Aol W
dataL, ojwlo] @3k Hrw F 375%E st st Ee] ofrjdl #
3w usA P BE WEwe 0% wol £8% Rt ol

(o]
o
ooldl, E, A4 R RE S wuwo] 4w A4 aFsm 2
Nl oFe) 2A BHE Seme A5E Ads/] 4n FAe vy
of 4% F Atk F BRZVE ALwe PR a9 Y

@3 Ao wFol RS W, B vE Aol AAe FLBL o
z

Fetwh ARe] AAZ BW @ 5 ook ey ome] @ sj=we g

WAoz noh B uad Aush we REe £H2 asnz Mg

el 2 o dua AdE(Ed Y, 2000). ojgk 2 AdE vE AT

D woARE 30 A AGERo T 21 48 AFT W AN WA I
A2 AZaA ol BAYgel F & gl volHt: AdPon Ao w5
cu 206 Fol 262707 RHASE v B

5 ejule] sjmw oja) 209 23 AEwE dgew shel LTA Fol 8LNE We
pRm AR AIEE F4A MR 5 glonw BAulgel s A8 A



A= #EAEALE dE 5], Leki(1990)9] A7-ollA ESL 739 stsat

28 2o QXA AmE R el ovle] g =W urhs gudoln
A%t gug RES AAss feue sgssd AFHTE Aow

D A~

el 22F 22 el il S

Al

r-{

Saovew 8% F 2% AR 4% de] F42 2As] AsA 1%
X

t-AAe AN 1A

Ay »are) kA M 7} & E 7 (descriptive statistics)® A3y <E6>3
dg=
<3k 6> 7=FA% AAN xEAA
A 4% A% | #E A% 27 oA
12 28 JA5 3.11 33 1.24 215
23} AT A% 315 33 1.27 221

Aol Avhe mEA oF 12400 Wt oF 311 o], 23 AR
Hzap ok 1279 Hi ok 3157 vt o) 83 o
zZtel7b BAIH oz Fo v dk(significant) zHo]Ql#] oprz] 8] ey

it | EEUA | gEed | @k | ARE | fox
Pair o

i . -.0455 61699 10740 -.423 32 675

1A= 23 A

I R 2 4R Ao BEAeli of 04m A9 Aol i AL



S| HE 1} 43} 23 A

i=3

=k

2z HoAn ¢

Aoz eht
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<} 8> S5AEQ AN :A 43

o b2
aw F e [T«
e T
FTae S e Aol Lgo] HEZ 36 9;73 o e
R dl=wo) el Ao £go] HAET?| 35 920)30 i
71.05 28.94
FaoA sew 2= Qe Fopatrl Tl LM
FaolA MEw Wi AL Folsi=r}? 3 86/84 ° 12;35
ge FoAlA % 5 %ol Br v BES AWM Fao FES ge
glo] ol HEvbel thak Aol oF 95%2] shyol A wHE 3
o3l st oF 92950 Aol EmEiE we wswo] xAle] FEo ©
gol frtm Suaarh. wgel M TAN olfE chaT o g

o) “shaguich WA Aol AF ApgetE BW - RF@EC gEUR, B
1 Bl o 2 588 8l g 7 dsdefalr”
‘ol Aalel B A=g wa b

“Uizb AzbetAl B Eelu A 52 AdsiM 8 v Aol

e

ol21% StE e BWME Gere(1987)% Mittan(1989)2) 1ol A A% 22
o) Zo] oja WA chZe] wu vhe Ao wwd F& 5o Yol
S8 A¥e B8 A AT 2EANE Leki(1990)7F A3 5859 7

Ak oS Foed ZALs A A Wi FHee #AANg
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o) “PIH A PRA LHE A W vhA AFEA @E A4t B

‘e Abge) AES Fal Aae) Aol o FEAA I & Y,
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® Wk ohE Abgel 482 gomA olsjehA B3 R¥o] rku

O AT hRe] AZE obder vhe olEiFe] Bt

AE R ARs ARy B 11

Hinds(1987)= 9AFA Sl dojr AojEah Al 5AE =ostdA
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ofgttty Syl 1¥x 2 13%9 ¢ ¥ A g 2o

o) @ i U2 AFOZRE HBe Wi AL FolaA gtk 04
® e e sEel +Y8 Fe A4S 2A Fach 29
© Y B ol gE stasd e 4R uei: Aol A
# . 24

2 Hlst R 2REHY AH gigh 2ol S F v Az A
0= &£
2 “I don’t know which is correct sentence” @til L o]/ u+3]

al
UTH ©]t= Jacobs® 1] FHE(1998)9] Aol gFainitt ohE oA

g M Qi oW e Zlo] 2MEAE Berelv|t o) W] %
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(Please tick on No.1-9 or write down you opinions.)
1. Have you revised others’ papers in your writing class?

] Yes [J] No

2. Do you find it useful to read other students’ papers during peer

response activities?

(] Yes [ No

2-1. If you answer 'yes’, how much do you find its usefulness?

[] Very much [] To some extent [] Not really [] Not at all

3. Do you find it useful to hear/read other students’ comments on your
papers? [] Yes [ No

Why or why not?

4. If you had to choose, which one do vou prefer(check one)?
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[J] Teacher feedback
[] Peer feedback

5. If you had to choose, which one do vou prefer(check one)?
[ ] Peer feedback
[] Self-feedback

6. Check the one statement that best expresses your opinion about
receiving feedback on your papers:
[ I prefer to receive only teacher feedback.
] I prefer to receive only peer feedback.
[ 1 I prefer to receive both teacher and peer feedback.

(] I prefer to receive no feedback (and to revise it on my own).

7. Do you like to revise other students’ papers?

[J Yes [ No

7-1. If you answer 'No’, Why?
L] I don’t like to criticize on others’ works.
[J If T can’t understand others’ paper, 1 think it might be my
fault, not their bad organizations. So [ hesitate to comment.
[ ] I'm not interested in others’ papers.
[J Other comments.

( )

8. Do you like to receive revisions by other students?
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[J Yes [ No
8-1. If you answer 'No’, Why?
[ ]I don't like to get some criticism by other students.
[ 11 can't rely on other students’ knowledge.
[J I'm afraid of showing my papers to others except for teacher.

] Other comments.

(

9. Please check vour TOEIC scores.
[] under 500
1 500 600
L] 600 700
(] 700 800
] 800900
[J over 900

_49_.



4
J
N

A% YA 71FE (Hyland, 2003)

Score

Descriptors

0

Outstanding work: excellence clearly in evidence through correct
selection of content and its ordering under the appropriate
headings of the report; ability to summarize and rephrase
wordings of input content; overall coherence of the report
structure, internal cohesion of each of the three sections; linguistic
accuracy and the use of a variety of structures and vocabulary;
and the sustained employment of an appropriate tone and style

Very good work: all relevant points from the inputs identified
and incorporated under appropriate headings; a mostly successful
attempt is made to rephrase the wordings of the main points
from the inputs; overall coherence is good and ideas are logically
and cleary connected; syntactic variety may be limited but there
1s no more than a sprinkling of (nonserious) grammatical errors;
only occasional lapses in tone and style, mainly through

inappropriate selection of vocabulary

Satisfactory work: Incorporation of relevant points from the
reading and listening inputs mostly satisfactory but some minor
points may be missing and some phrases may be taken verbatim
from the inputs; overall coherence is quite good but cohesion
within and between sentences may be faulty in places; variety of
structures/choice of vocabulary is limited and more than a
sprinkling of grammatical errors is evidence but these do not
seriously impede reader comprehension
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Score

Descriptors

Marginally satisfactory work: some relevant points not
incorporated, and some points copied verbatim and/or not
subsumed under the appropriate headings of the report;
connections between sections of the report and the linkage of
ideas within sections of the report are relatively poor but can
be read without causing the reader serious strain, grammatical
mistakes are frequent but do not cause excessive strain for the

reader; frequent lapses in tone and style

Unsatisfactory work: inadequate incorporation of relevant
material from the inputs and/or direct copying of wordings; poor
overall coherence and local cohesion leading to strain in reader
comprehension; numerous grammatical errors, some serious and
impeding comprehension; no consistent attempt to fulfill task

requirements but at an unacceptably low level

Very unsatisfactory work: relevant points missing and/or
irrelevant material include; may be strong evidence of extensive
copying fro the inputs; coherence and cohesion are consistently
poor and cause serious strain for the reader; text is littered with
grammatical errors of all kinds and there is little or no attempt
to produce the appropriate tone or style; the work clearly fails

to fulfill task requirements
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